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ABSTRACT 

This compilation of training objectives was designed 
assist in developing needs assessments and in designing inservice 
training programs for teachers of handicapped children. Documents on 
competencies were collected from the National Inservice Network (NIN) 
training prc^rams for regular education personnel and from the Deafn's 
Grant Network at the University of Minnesota. Documents were analyzed 
by special education administration doctoral students and' by seven 
NIN project directors. It was Secided to replace the term . 
"competencies" with "objectives" and to list them under eleven broad 
categories' of training priorities. Under each training priority, 
objectives are grouped by instructional units, then by training 
topics. Nearly 700 objectives *re listed. Citations referring to NIN 
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training materials aire included tor many objectives. The training 
priority topics are: (1) mainstreaming and public policy; (2) 
characteristics of handicapping conditions; (3) use of resources; 
individualized educational management; (5) schoolwide planning, 
roles, and inservice training; (6) teaching techniques; (7) classroom 
management;. (8) curriculum; (9) assessment and evaluation; (10) 
communication and humeri relations; and (11) professionalism. (JD) 
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INTRODUCTION 



With the passage of .Public Law 94-142, the Education of All Handi- 

A ■ V ' 

capped ffllldren Act, tJhe Bureau of Education for the Handicapped re- 
vised its training priorities to support model training programs for reg- 

* 

ular education instructional, supportive and administrative personnel. 
This priority area, known as the Regular Education InService Priority ' 

4 

(REGI), covers over 230 projects in almost every state. These projects 
hSqp been organized by the Bureau into a resource sharing and informa- 
tion network known as the Mational Inservice Network? (NIN) A The NIN is 
housed at Indiana University and has for the past 18 jjerTUis been opera- 
ting as the resource identification and dissemination arm of the Network. 

\ , 

The need for a guide to assist educational planners^ and'oth^r leader- 
ship personnel in the design o^ professional devktgptent activitieWor 
regular education and*special education personnel has been consistently 
documented prior 'to the passage of P. L. 94-142 and certainly sifice that 
time. Two key provisions of the law underscore this need: (a) the re- 
quirement that individual educational plans (IEPs) be developed with all S 
significant professional and supportive personnel, including parents; and 
(b) that the educational program be inplemented in the least restrictive 
environment (interpreted as the place where the child can most appropri- 
ately be educated according to his'lEP). But what is tte range of knowl- 
edge ana skills needed by educators to carry out these requirements? 

Many of tte ^fetional Inservice Network projects were identified by 
our project information specialist, Daniel Cline, as having developed* 
listings of competencies regular educators needed to have in order to ef- 
fectively educate handicapped children in the least restrictive environ- 
ment. Several were in the process of validating those listings. Stanley 
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Fagan, sta^ deyeitacment consultant from Montgomery Cbunty, Maryland was 
one of these project directors. It was Dr. Pagan 1 s suggestion that tne * 
Network consider the development of a document which would compile the 
types of behaviors that many of the orojec-ft directors had identified ary3 
others which they use, in designing training interventions. This docu- 
ment is the result of that suggestion. 

It is important to stress that this compilation or listing of alter- 
native training priorities and exanple training outcomes is not considered 

V 

to be a validated list of statements that carry th^endorsement of a pro- 
fessional ,group currently involved in < this training. Rather this conpila- 
tion was developed to assist those with the responsibility to develop , 
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needs assessments and from those" 'need^-assessments design ins£rvic<* tra 
ing programs for personnel who wii^beoome or are currentlv engaged in 
providing educational ooportunities to handicapped children. Hopefully/ 
otters can benefit frcm the combined expertise of a group o* our project 
directors Who havd^ipent a great deal 'of time in designing their own inter -i^ 
ventions, seeking further validation fror these training priorities and i' 
outcomes. Opportunities to share at another* time, in other ways, the re- 
sults of- their own applications are anticipated. 

This is truly one of the first major cooperative efforts that NIN 
.has been able to produce in conjunction wi^i a sample of our project di~ j 
rectors. These project directors 

Ruth Arnold Irrogene Land Albert Marshall 

Stetson University Oklahoma State Univ. Cariifcrnia State Univ. Chico 

Sandra Cohen Betty Jane Lates Qaisar Snltana? 

Uhiversity of Va. Simnons College Old DominibQ University 



vvrorked very closely with bot^" editors ;~D&niel Cline - and SLarrtey Fag a n - 



in the production of this document. Most importantlv, their collaborative 



effort represents an attempt by a grou^of professionals to share their 
combined expertise with their colleagues in the Network and with other ' - 
interested parties. ^The Network was established to serve .primarily the 
project directors and assist them in their implementation activities. 
But early on, project y directors in the NeTtork indicated' that it would 
serve b^h their purposes and the purposes of their projects to share 
their learnings. The National Inservi^e Network does provide a forum 
for sharing their learnings, and faiths dissemination of their products. 

I would like to say than>-you to all the project directors involved 
here and carmen" than on their fine effort. Special thanks/go to Jan 
Brown who worked with^e? Cline and Dr. Fagan in the early refinement and 
certainly to the fine work of Ms. Brown., Ms. Calkins and Ms. Baker who 
initially put together the stimulus document t£at was used by the project 
directors for review and study, finally, a number of support personnel 
at HIN, Jane McGirr and especially "at Schwarz, were involved in the re- 
vision and final typing of 'the manuscript. Dan Cline of the NIN staff * ' 
was deeply involved in the project from its original conception to \he 
/xxipletion of the final document. He, along with Dr. Fagan, have made 

this first collaborar.ive effort at NTN a reality. ^^>^} 

J 
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Leonard C. Burrello 
Associate ^rgtfessor and 
Project Director 
National Tnservice Network 
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DESCRIPTION OF COMPILATION PROCESS 



Fourteen conpetency documents (see appendix) were collected from 
training programs across the network of regular education inservice 
training projects funded by The Bureau for the Education of the 
Handicapped. In addition, those gathered by Michigan State from 
the Dean's Grant Network (University of Minnesota) were a najor 
source. The compilation process lasted from April, 1979 through 
November and involved several revisions and four levels of analysis. 



Level I Analysis 

The original competency listings were analyzed by a team of three 
special education administration doctoral students. Throughout 
the compilation process, each person's work was checked by at least 
one other team member. The analysis and compilation orocess included 
four stages: (1) Each complete set of competency documents was read 
thoroughly. Team members agreed upon twelve general areas which re- 
flected the range of conpetency areas and did not overlap (2) Each 
conpetency statement was categorized according to one of the twelve 
general areas; (3) for each qeneral area, sub-categories were identi- 
fied from a content analysis of the competency statements. Once sub- 
categories were identified, each competency statement was re-examined 
and assigned to the appropriate sub-category. Obvious duplications 
were eliminated at this time; (4) Each competency was again analyzed 
and the main concept in the statement was identified. An attest 
was made to further weed out conpetency statements which were too 
broad or general or which represented substantive duplications. When 
several competencies were clearly overlapping, statements were elimi- 
nated or retained based upon criteria of exclusi^eness and specificity 

•/ 

Level II Analysis 

This first iteration was developed for review by an ad hoc task force 
of seven project directors chaired by Stanley Fagan of Montgomery 
County Public Schools, Rockville,. Maryland. ~This group reviewed the 
document at a meeting in Dallas apd outlined the remaining steps in 
the process. They decided that the word "competencies" would not be 
used. Instead, it was felt that tte competencies should be considered 
"objectives" listed under "training priorities" within the twelve 
general categories. 

At this meeting it was decided that Stanley Fagan and Dan Cline would 
develop a second iteration independently for corrparison. The task was 
to group or cluster the objectives under each of~the twelve major cate- 
gories into training focus statements. To do this, the objectives under 
each heading were generically, re-sorted and a focus statement was devel- 
oped which, in personal judgment, best represented that subgroup of 
objectives. This second iteration in its two versions was exchanged by 
mail and discussed over the. telephone to check for agreement on the ob- 
jectives and to decide on clarity of language. This resulted in an in- 



dex which listed the objectives by their reference nimbers from the 
original document, broken out by eleven broad categories, several 
sub-categories, and numerous sraller clusters under those sub-cate- 
gories. This work was accomplished mostly by Jan Brdwn and Stanley 
F^gan. 



Level III Analysis 

• 

The index or outline version was mailed to members of the ad hoc 
task force which originally met in Dallas. This group of project 
directors (see title page) compared the index to the original, check- 
ing for overall clarity, soone, and specificity. Thev provided much 
valuable feedback and made nunerous recommendations regarding language 
consistency, proper placement of objectives and aopronriateness of the 
way objectives were grouped. 



Level IV Analysis 

Feedback from these piroject directors was used in preparing the final 
document. This required moving numerous objectives as well as re- 
writing most of than tor consistent language. An additional recommenda- 
tion - to cross-reference training topics with training materials - 
was done at this tim^. 



Organization of the Docunents 

The guide is arranged broadly across eleven categories, or training 
priorities. Under these priorities, the objectives are grouped by in- 
structional units, then further by training topics. T here are nearly 
700 objectives in this guide. 

Along the right hand margin of many pages you will find coluuns of 
nimbers. These nunbeis are the accession numbers of inservice train- 
ing materials collected from across the Network and described in our 
Resource Directory. An effort was made to reference materials adja- 
cent' to the training topics they address. 

The last tvJo pages list the source documents from which the objectives 
were taken. Throughout the text, these sources are Referenced by nun- 
ber in parentheses after the objectives they contributed. 



We are interested in any constructive feedbar v sers or readers may 
have. Please address comments to Leonard C. burrello, Project 
Director, National Inservice Network. 



D. Cline and S. Fagan, editors 



TRAINING PRIORITY I. MMNSTREAMING AND PUBLIC POLICY 

UNIT -A: Laws and Regulation s — 

/ *IOPie: / Legislation for education of the handicapped, 
P. L. 94-142, Section 504 

OBJECiIVES 

1. Understand the legislative components of M9011 
P.L.S4-142, Section 504 of the Rehabilitation 9099 
Act, and the State Onnprehefisive Special Bdu- 9098 
cation Plan. (13) 9094 

9037 

2. Know the definition and meanings of "related 9036 
services" as given in P. L. 94-142. (11) 9054 

9058 

3. Know P. L. 94-142 tenroinology and definitions 9049 
(e.g., "least restrictive environment", "free 9045 
appropriate public education"^. (13) 9019 

/ ( 9017 

4. Be able to specify provisions in P. Li 94- 142 re- 9014 
• gar ding each of the followng: 9013 

a. Individual- Education Plans 9006 

b. Least Restrictive Environment 9024 

c. Due Process 9023 

d. Local Connittee on the Handicapped 9004 

e. Project Child Find j 9046 

f. Referral procedures 

g. Nbn-discrurunatory testing 

5. Understand the legal basis and inplications of 
mainstreaming of exceptional children with em- 

\ phasis on P. L. 94-142. (3) 

6. Be able to demonstrate knowledge of how a teacher 
siould respond to legal rights of children and 
parents. (1) 

7. Know the rights of the handicapped and the con- 
cepts of due process and periodic review as they 

V pertain to educational services. (13) 

8. Know the provisions of procedural safeguards re- 
quirements. (13) 

/*TOPIC; / Historical and Philosophical Antecedents 

OBJECTIVES 

9. Know the historical background which culm na ted in 
the passage of Public Law 94-142. (11) 

10. Know the purpose and philosophy of P. L. 94-142. (11) — 
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MA^TREAMnC ANID PUBLIC POLICY: Laws and Recfulations Continued 

11. Know the forces thac~operate on behalf of the handi- 
capped and gifted to include legislation, litiqati >n, 
and advocacy groups. (13) 

12. Describe the provisions made f6t the education uod/or 
case of handicapped parsons across several major his- 
torical periods. (6) J 

13. Have a basic grasp of the history and philosophy of 
ma inst reaming. (1) 

14. Understand the philosophical and social bases of 
special education services. (13) 

15. Under star id, as a social force, the place ' 
in society of handicapped and qiftcd 

individuals. (13) 



/*TOPIC: / State Laws and Guide] ines 
OBJECTIVES 

16. ilnow the State Laws and State Department of Education 
guidelines for programs for exceptional children- (1?) 

/"*TOPIC:/ Judicial Actions M9017 

9014 

OBJECTIVES 

17. 3e familiar with the major issues behind landmark 

ltigation on behalf of handicapped children. 

UNIT B : Least Restrictive Environment and Ma ins tr eating j 



/*TOPIC:/ Definitions, Rationale, Principles, and Mcc'el:; M9100 

* 9099 
OBJECTIVES 9046 

9075 

1. Describe the "nonralization principle" as it applies 30V 
to the handicaoped. (1) 9022 

9021 

2. Be familiar with the concept of least restrictive 9C20 
environment." (11) 9098 

9094 

3. Be familiar with least restrictive Dlaeement pos- 9037 
sibilities. (13; 9036 

9055 

4. Soecifv whab mamstreamina is and what it is not. (6) 9054 

9052 

5. "xplain the rationale for nainstr earning mildly harxh- 9058 
capped children. (12) , ^ 9057 

ERiC I, 
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'MftL^iSxKEAMI NG AMD PIMAC POLICY: 



Least Restrictive Environment and 
Mainstreaminq Continued 



6. tfeve a basic knowledge of various mainstrearmng 
models; e.g., consulting teacher, diagnostic pre- 
scriptive teacher, itinerant teachers, resource roans, 
special education classes, etc. (1) 

7. Compare and contrast the najor factors of rainstrean 
education with those of traditional soecial education. 
(1 0 



M9062 
9063 
9050 
9049 
9048 
9047 
9045 
9086 
9019 
9013 
9026 
9024 
9023 
9004 



/ *1DPIC:7 Criteria for Matching Students to Different Fducational 

Settings 



OBJDrriVEr. 



8. i-hve an understanding of appropriate instructional 
settings for the handicapped. *(!3) 

9. Identify educational programs for children who require 
special services and facilities to maximize their 
potential. (1) 

10. identify criteria" for predicting success of handicapped 
students m different educational environments. (13) 



f*'K)PlC:J Parent and Ca*nuruty I nvol vender, t 

objectives 

11. Cnderstand the ir^fertarice of parents and the connumty 
as participants m v a mainstreaming program. (1) 

12. 3e able to involve parent;; ir raking placement deci- 
sions for their children. (1) 



M9035 
9060 
9068 
9080 
9028 
9004 
9003 
9001 
9099 
9052 
9062 
9061 
9Q71 
9017 
9015 
9022 
9040 
9039 

4064 
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MAINSTOEAM DC AND PUBLIC POLICY : Administrative Procedures 



UNIT C : Administrative Procedures 

/ *1DPIC; / Service Models ! 
■OBJECTIVES. 

1. Identify the advantages/disadvantages for mainstream-' 
ing of various organizational structures, such as 
self-contained classrooms, team teaching, depart- 
mentalization. (6) . / 

2. Compare and contrast various administrative node Is 
(itinerant teachers, resource rooms, special classes) 

3. Be familiar with current approaches to the education 
of the mildly handicapped child in schools today. (5) 

/*TQPIC:/ Funding Proces - ax 1 Sources 

OBJECTIVES 

4. Understand the concept of variability through analysis 
of the 

a. historical development of educational programs 
and full service delivery systems for the 
handicapped and gifted 

b. organization, administration, and supervision 
o f programs for handicapped students in dif- 
ferent educational settings. (13) 

5. Describe the influence of funding for specific pro- 
grams on the identification and labeling process (what 
oomes first - the label or the funding?) (6) 

/ *TOPIC: / Access to Services 

-Objectives 

6„ Trace the process by which handicapped children be- 
come "labeled" (referral to placement). (6) 

7. Identify barriers to delivering appropriate services 
to handicapped children. 



- /*TOPIC:/ Data fathering, Program Monitoring 
OBJECTIVES 

9. Know methods for gathering and recordirvj child 
achievement data. 

9. Know the kinds of data needed to evaluate the effec- 
tiveness of instruction. 



/ 
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MAINS TREAMING AND PUBLIC POLICY: Administrative Procedures Continued 

10.. be able tp translate evaluative information for the 
improvement of instruction. 



UNI m D: Issues 



7 *TOPIC:/ Lrpli cat ions of P. L. 94-142 
OBJECTIVE 

1. List sore of the inplications for educators (class- 
room teachers, special teachers, administrators* sup- 
port personnel, etc.) of P. L. 94-142. (6) 



/*TOP IC:/ Pros and Cons of Mainstreaming 
OBJECTIVES 

2. Recognize the desirability that exceptional children 
be educated with "nomal" children to enhance the 
development of self -concept, self image, and general 
mental hygiene. (1) 

3. Be familiar with the concerns of the school and com- 
munity regarding the education of the mildly handi- 
capped. (5) 

4. Describe several of tiie reasons mamstreaming has 
received support and several reasons it is sometimes 
opposed. (6) 



/ *7QPIC:/ Pros and Cons of Labeling 
OBJECTIVES 

5. Identify differing perspectives on the labeling pro- 
cess* (6) 

6. Explain the negative effects of labeling or classi- 
fying persons as handicapped. (1) 

7. Ccnpare and contrast academic inforration versus dis- 
ability labels as aids in plarming for instruction. 
(13) 



^ M9100 
9098 
9063 
9049 
9047 
9072 
9028 
9017 
9006 
9021 
9025 



UNIT E: Attitudes 
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^*TOPIC:/ Influence of Teacher Behavior and Expectations 
O&JECTIVES 



lo 



M9036 
9060 
9045 
9086 
9005 
9024 
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MMNSTOEAMING AND PUBLIC POLICY ; Attitudes Continued 

1. Describe the ways in which expectations and stereo- 
types affect responses, learning, and relationships 
of children. (13) 

2. Understand the„ influence of teachers on the intel- 
lectual growth, social adjustment, and independence 
of children with these deficits. -(1) 



/ *TOPIC:j Awareness, Change of Attitudes 
OBJECTIVES 

* 

3. Accept humanistic principle (e.g., dignity of man, 
worth of individual, value of creativity). (1) 

4. Describe or be aware of own attitudes toward handi- 
capped persons. (6) 

5. Be aware of the attitudes toward disabled children 
on the part of: parents, teachers, counselors, ad- 
ministrators, "normal" students, and special stu- 
dents 

6. Describe or be aware of attitude differences toward 
various handicapping conditions (emotional distur- 
bance, perceptual dysfunction, retardation) . (6) 

7. Be aware of the ways in which differences set 
people apart. (13) 

8. Identify the personality and physical differences 
which tend to isolate people. (13) 

9. Reflect a positive attitude toward non-achieving and 
non-adapting ptipils. (1) 

10. Describe rather than evaluate. (1) 

11. Stress problem-solving rather than controlling. (4) 

12. Show equality rather than superiority. (1) 

13. Be able to distinguish between the child and his/her 
behavior (reject: ng behavior rather th*n rejecting 
child). (11) 

*14. Be able to follow through and maintain continuous con- 
tact v/ith the problems of each child. (11) 

15. Be sympathetic to the concept of least restrictive 
environments . (11) 



M9036 
9053 
90*6 
9084 
9080 
9078 
9076 
9008 
9012 
9001 
9024 
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MAINSTREAMING AND PUBLIC POLICY: Attitudes Continue J 

16. Describe or be aware of personal values in relation 
to mamst reaming. (13) 

17. peel personally adequate and professionally corrpe- 
tent to teach handicapped children and youth. (11) 

/*TQPIC:/ Bnpathy for Handicapped Children and Their Families 

OBJECTIVES 

18. Demonstrate openness to experience. (1) 

19. Experience the sensations of failure and c/f being 
different. (13) 

20. Be familiar with the unique problems of exceptional 
children and their families'. (11) 

21. Appreciate the sense of being different as experi- 
enced by special students. (13) 
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TRAINING PRIORITY II. CHARACTERISTICS OF HANDICAPPING CONDITIONS 



UNIT A ; Normal Child Development 

/*TOPIC;/ Developmental patterns, tasks, and needs 
.OBJECTIVES 

1. Understand that exceptional children follow the same 
-patterns of development and have the same needs as 
the non-exceptional child. (1) 



\ 



2. Have knowledge of general ^mld development. (1) 

/• 

3. Demonstrate and utilize knowledge about the normal 
and deviant learning patterns of children and youth. 
(1) 



) [ *TOPIC:/ Intellectual (Cognitive) and Perceptual Development 
OBJECTIVE 

4. Have knowledge of intellectual development. (1) 



/ *TOPIC : / Physi cal and Psychomotor Development 
OBJECTIVES 

5. Have knowledge of Fine-motor development. (1) 

6. Have knowledge of gross-motor development. (1) 
7 r . Understand patterns of physical development. (1) 

/*TOPIC:/ Social and Emotional Development 
OBJECTIVE 

8. Have knowledge of stages and sequence of social 
development. (1) 
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/*TOPIC: / Language Development 
OBJECTIVE 

9. Bave knowledge of normal language development. (1) 



13 



M9035 
9052 
9063 
9044 
9041 
9085 
9027 
9023 
9004 
9055 
9043 
9042 
9020 
9003 



M9024 
9028 
9020 
9077 



M9066 
9064 
9080 
9077 
9076 
9023 



M9094 
9040 
9035 
9034 
9066 
9079 
9089 
9008 
9023 
9004 
9103 
9020 
I 

M9034 
9066 
9080 
9078 
9027 
9024 
9004 
9003 
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CHARACTERISTICS OF HANDICAPPING CONDITIONS ; Normal Child Development Continued 

/*T0PIC: / Minority Groip Problems and Services M9024 
OBJECTIVE 

10. Understand the cognitive and behavioral differences 
\ of minority children. (11) 

\ 

UNIT B ; Identifying and PixKjranminq for Handicapping Conditions 4 

/*TOPIC:/ Mental Retardation: Definition, Criteria, Indicators, 

Prognosis, and Interventions 9035 

■; 9044 

OBJECTIVES \ 9027 

\ 

1. Be familiar with the meanings and definitions of \ 
mental retardation. (11) 

2. Discuss the possible limitations of mental retarda- 
tion in relation to: the individual, his/her physical 
environment, and the social value, system. (1) 

* / *TOPIC: / Specific Learning Disabilities: Definition, Criteria, M9082 

*■ Indicators/ Prognosis, and Interventions , 9096 

' 9035 

, OBJECTIVES 9087 

3. Be familiar with the cognitive, physical, social, 
behavior, and educational characteristics of sensory 
handicapped children. (11) 

4. Be familiar with' the meanihgs and definitions of 
neurological impairments. (11) 

5. Be familiar with the cognitive, physical, social, 
behavior, arK3 'educational characteristics of neuro- 
logically, physically, and orthopedically handicapped 
children. (11) \ 

\ * 

6. Have knowledge of the s nature and needs of children 
with motor, perceptual, and visual-motor deficits. 
(1) 

7. Be familiar with the meanings and definitions of 
specific learning disabilities. (1) 

8. Discuss the possible limitations of specific learn- 
ing disabilities in relation to: the individual, 
his/her environment and the social value system. (1) ^ 

/*TQPIC;/ Emotional Inpairment; Definiton, Criteria, Indicators, M3103 
Prognosis, and Interventions 9066 

9020 

ERiC ; l'J 



J* 



- 9 - 



CHARACTERISTICS OF HANDICAPPING CONDITIONS : Identifying and Proaranmina for 

Handicapping Conditions Continued 



s 



OBJECTIVES 



9. Understand the causes/ prevention, characteristics, 
and treatment of oonmon behav:ory&nd attention dis- 
orders sud> as problems assopfcbed with aggression, T 
withdrawal, irmaturity, s&Sitffized delinquency, loss 
of control, and more aberrant disorders of personality. 
(13) 

10,. Be familiar with the meanings and definitions of emo- 
tional disturbance. (11) 

11*. Discuss the possible limitations of emotional dis- 
turbance in relation to: the individiAl, his/her 
physical environment, and the social value system. (1) 



/ *TOPIC; / Hearing Inpainnent; Definition Criteria, Indicators, Prog- 
nosis, and Interventions 



OBJECTIVES 




12. Be familiar with the cognitive, physical, social, 
behavior, .and educational characteristics of hearing 
irrpaired children. (11) 

.13. Be able to recognize signs of hearing problems, 

•identify students with such signs, and refer the stu- 
dents for ^screening and diagnostic testing. (4) 

14. Know tl« meanings and definitions of sensory impair- 
msntsce-ill) 

15. Recognize and describe response patterns which nay 
indicate atypical auditory and visual perceptual 
auditory and visual perceptual development. (13) 

16. Discuss the possible limitations of hearing inpair- 
ment in relation to: the individual, his/her physical 
environment, and the social value system. (1) 



/ *TOPIC: / Speech and Language Inpainnent: Definitions, Criteria, 
Indicators, Prognosis, and Interventions ' 



OBJECTIVES 



17. ^3 familiar with the cognitive, physical, social, 
behavior, and educational characteristics of Speech 
and language inpainnent. (11) 

18. ft familiar with the meanings and definitions of 
auditory handicapping conditions. (11) 



I 

9035 
9065 



M9101 
9027 
9023 



M9101 
9027 
9004 
9034 
9066 
9080 
9078 
9024 
9003 
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CHARACTERISTICS OF HANDICAPPING CONDITIONS : Identifying and Prcxiranminq for 

Handicapping Conditions Continued 

*i 

/ *TOPIC : / Visual Impairment: definition, criteria, indicators, prognosis, 

and interventions 

OBJECTIVES ^ 

19. Ba familiar with the cognitive, physical, social, M9064 
betavior, and educational characteristics of visually 9042 
inpaired children. (11) 9080 

> 9077 

20. Be familiar with the meanings and definitions of 9001 
visual handicaps. (11) 9027 

9023 

21. Understand the nature and needs of children with visual 
liandicaps and the inpl teat ions for regular classroom 
prograrrming - (1), 

22. Discuss the possible limitations of yisual handicaps 
in relation to: the individual, his/her physical en- 
vironment, and the social value system. (1) 

/*TOPIC: I Other Health Impairments: definition, criteria, indicators, 
prognosis, and interventions. 

OBJECTIVES 

23. Ba familiar with the meanings and definitions of 
health impairment. (11) 

24. Be familiar with the cognitive, physical, social, 
behavior, and educational characteristics of health 
impaired children. (11) 

25. Recognize and describe characteristics of atypical 
physical developrreu 4 * and health-relatod deficiencies 
which can affect the normal developmental pattern. (1) 

/ *froPIC: / Mult ihandi capping conditions: Definitions, Criteria, 
Indicators, Prognosis, and Interventions. 

OBJECTIVES 

26. Be familiar with the cognitive, physical, social, 
behavior, and educational characteristics of multiply 
handicapped children. (11) ^ 

27. I3e familiar with the meanings and definitions of 
multiple handicapps. (11) 

28. Discuss the possible limitations of multiple handicaps 
in relation to: the individual, his/her physical en- 
vironment, and the social valve system. (1) — 
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ISTICS OF HANDICAPPING CONDITIONS : Identifying and Programming for 



Characteristics of Exceptionality: Tjpes, Prevalence, Etiology, 
Differential Diagnosis 



29. Describe those learning difficulties oormonly experienced 
* by the mildly handicapped child. (5) 

30. ^miliar with the cognitive, physical, social, bcliavioi., 
and learning characteristics of developmental ly disabled 
children and able to make necessary educational inter- 
ventions to facilitate learning. (IX) 

31. Identify student behd^'ors that may indicate a need for 
special services. (3) 

32. Identify characteristics- and special needs of individuals 
exhibiting va \iance in areas of development from ac- 
cepted normal limits. (13) 

33. Recognize the differences* between handicaps which re- 
flect economic deprivation and cultural dictations, 
which result from inadequate interpersonal experiences 
and poor mental hygiene. (11) 

34. Be familiar with inter -individual and intra- individual 
differences. (11) 

35. Demonstrate and utilize knowledge about the normal and 
deviant learning patterns of cliildren and youth. (1) 

36. Identify learning and behavioral characteristics of 
individual children that indicate the need for special 
teaching or mnagement procedures. (12) 

37. Recognize and describe response patterns which may.in- 
dicate atypical cognitive development. (13) 

38. Recognize and describe atypical social behaviors which 
can affect the normal learning pattern. (1) 

39. Recognize and describe atypical intellectual develop- 
ment which can affect the nom^l learning patterns. (1) 

40. Recognize and describe delayed or precocious speech 
and language behaviors which can affect normal learn- 
ing patterns. (1) 

41. Understand the prevention, causes, concomitants, 
characteristics, and treatment of oormon behavior and 
attention disorders such as problems associated with 




IfendicappiiKt Conditions Continued 



OBJECTIVES 
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CHARACTERISTICS OF HANDICAPPING O3NDITI0NS ; Identifying and Proaramrlnu for 

Handicapping Conditions Continued 

aggression, withdrawal, irnnaturity, socialized de- 
linquency, control, and the more aberrant disorders 
of personality, (13) 

42. Recognize and describe other atypical conditions which 
nay cause learning problems in specific academic areas, 
e.g., tone deafness, color blindness, etc. (1) 

43. Understand basic terminology used in special education 
of exceptional children. (12) 

44. Describe various categories of exceptional children as 
* they currently exist in public school education. (1) 

45. Compare and contrast categorization systems and their 
overlap (American Psychiatric Association, Association 
of Mental Deficiency) . (6) * 

46. Have knowledge of the prevalence of each categorical 
area. (1) 

47. Be familiar with the etiological factors of various 
handicapping conditions., (11) 

48. Have knowledge of the differentiation between handi- 
capped and disabled. (13) 

49. Be familiar with the difference between emotional 
disturbance and social maladjustment. (11) 



UNIT C : Comparison to Non -Handicapped Peers 



/*TOPIC: / Similarities Between Students 
OBJECTIVES 

1. Describe the ways in which mildly handicapped children 
are similar to the non-handicapped learner. (5) 

2. Recognize behavioral ccmnonalities ancfng exceptional 
pupils. (1) 

s 

3. Identify behavioral oannonalities among handicapped * 
and non-handicapped students. (13) 



/*TOPIC: / Differences Between Students 
OBJECTIVES 

4. Understand that some handicapped children deviate from 
non-handicapped children in various ways — physically, 

ERIC , 23 
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OjARA^gR ISTICS OF HANDICAPPING Q0ND1TIOMS ; Cbroarison to Non-Handicap pgd 



emotionally, socially, cognitively, sensorially, and 
culturally. : (1) 

5. Knew the differences between normal and abnonral be- 
havior at various age levels. (11) 

G. Be familiar with inter-individual and intra-individ- 
ual differences. (11) 




Continued ' 
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TRAINING PRIORITY III. USE OP RESOURCES 




UNIT A: Hunan Resources 

/*TOPIC: / National Resources and Services j 

/*TOPIC: / State Resources and Services 
y OBJECTIVES " * 

1. Know the services and expertise of various consultants, 
technical assistance groups, and human service agencies 
across the state. (1) 

2. Identify state and regional vocational education pro- 
grams for special education students. (1) 

/ *IOPIC:/ Local and Conrounity Resources and Services 

OBJECTIVES 

3. Know the resources available within local areas. (1) 

4. i<now the specific services provide j by corrrrtunity 
agencies. (1) 

5. Know and understand the roles of various people within 
the aamiunity-at-large involved with exceptional children. 
(1) 

6. Utilize oontnunity related resources. (1) 

^. Recognize those professional roles and special 

service agencies' necessary for referral of children 
who deviate markedly from normal developmental be- 
haviors. (1) 

8. Counsel the parents of exceptional children and refer 
them to appropriate service agencies. (11) 

9. Identify state and local vocational education programs 
for special education students. (1) 

/*TOPIC:/ School Based Resources 

OBJECTIVES 

10. Understand the roles of the supportive personnel. (13) 

11. Work with and understand the roles o* resource per- 
sonnel. (3) 

12. Use ancillary personnel and services (speech therapy, 
physical therapy, etc.) which are required in a 
school system to adequately meet the educational needs 

25 
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USE OF RESOURCES: Hunan Resources Cbntinued 



13. Establish consultative relationshios with support 
staff, (1) 

14. Know the appropriate use of other available staff 
n mainstreaming programs. (5) 

15/ Seek advice and help of available resource persons 

in the school , without requesting that resource persons 
assune full responsibility for solution of the oroblan. 
(4) 

16. Utilize sources of professional assistance in rranaging 
disturbing pupils. (1) 

17. Erioourage ar^. cooperate with rosource personnel in 
helping to build a rraximal learning plan for t;*e 

' 5 special 0 sttxtent. (1) 

18. Use the resource room to plan and initiate special 
individualized remedial instruction in area (s) of 
severe disability. (1) 

19. Use the resource room to reinforce learning that 
occurs in the regular class. (1) 

20. Involve resource tether, "special" student and the 
rest of the class in planning to integrate resource 
room experiences. (1) 

21. Utilize resource rocms to supplement and reinforce 
instruction in the regular class. (1) 

22. Utilize skills of the resource teachers in planning 
for the "special" student's instruction. (1) 




/*TOPIC:/ Classroom Resources - Aides, Volunt^rs, Students 
OBJECTIVES is 

23. Involve para-professional's skills to provide a maxi- 
mum of individual contact with pupils. (1) 

24. Utilize volunteers to give individualized instruc- 
tion to "special" students in order to allow more 
rapid progress • (1) 

25. Enlist volunteers to provide assistance in classroom 
activities which the "special" student would not be 
able to participate in oione. (1) 



26. Monitor the efforts of aides and volunt 



.e^rs 



(1) 



M9040 
9039 
9038 
9071 
9C12 
9012 
9003 



M9038 
1 9028 



27. Organize classroom activities to obtain maximum 
benefit from volunteers, aides, and tutors. (12) 



ERLC 



26 




- 16 - 

OF RESOURCES, Hunan Resources Continued 

28. Manage classromm affairs in order to get maximum 

benefit from supervising i^des, tutors, etc. (14) M9096 

29. Develop lis in peer training. (15) 

30. Use cross-age and cross-grade grouping as a teach- 
ing strategy* (1) 

•* * 

31. Use peer or croBs-age tutoring in appropriate 
situations. (12) 

UNIT B : Media and Mate rial Resources 

^+TOPIC;/ Mult l -media Resources and Equipment (games. TV, music; 
OBJECTIVES 

1. Utilize audio-visual equipment and other mechanical 

aids, (14) ^ 



2. Acquire, adapt, and use educational materials in- 
cluding audio-visual aides for increasing teachj.1%3 
efficiency. (11) 




3. Improvise instruction frcm a wide variety of ecpnp- 
• ment (calculators, newspapers,, musical instruments, S 

games). (1°) 

4. Use a wide variety c* educational resources, e.g., 
television, films, games, simulation, audio-learn- 
ing mode 1$. "specimens and graphics. (1) 

5* Demonstrate effective use of library facilities, 
educational materials, instructional media, and 
other educational technology appropriate to the 
learning characteristics of mainstreamed exceptional 

children. 



\ 

} 



6. Select instructional materials and media based on the 
profile of strengths and weaknesses of the excep- 
tional learner. (13) 

7. Discover, secure and/or construct a variety of teach- 
ing naterials and games. (1) 

8. Provide adapted and/or supplemental materials and 
media to meet the needs of the exceptional learner. 
(13) 

/*TO?IC:/ Selection, Mcxiif ication of Oomnereial Materials 



*er!c 
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USE OF RESOURCES; Media and Material Resource Continued 



ERIC 



OEJBCITVES 

9. Preview all multi-media materials selected for 

classroom use. UK , 

I 

10. Understand character i s t i cs of materials that 
bear consideration in selecting materials ap- 
propriate for specific learning situations (format, 
process, grade level, etc.). (1) 

11. Select and develop materials activities appropriate 
for individualized instruction. (14) 

1^2. Select and utilize instruction materials appropriate 
for exceptional children in the regular classroom. 
(1) 

13. Select instructional materials and media based on 
the profile of strengths and weaknesses of the ex- 
ceptional Learner. (1) 

14. Select and utilize instructional materials related 
to vocational ^skills. (1) 

15. Select or develop remedial rater lals to accomodate 
specific skill deficits (auditory, visual, kinesthetic). 
(12) . 

/ 

j 

— J 16.^ Discover, secure and/or construct a variety of teach- 
ing materials and games, (1) 

17. Desrribe and demonstrate a process for determining 

the readability level of instructional materials. (13) 

18. Evaluate instructional materials and media ir. terms 
of meeting the* needs of exceptional learners. (13) 

19. Provide adapted or supplemental n otarial a and media 
to "meet ttg'Tieods~of l\v exc eptional - learner . (13) 

20. Prepare materials for volunteers to use when giving 
assistance to other students. (1) 

/*T0PIC:/ Development, Use of 'fleacher-Made Materials 

OBJECTIVES 

21. Improvise instruction from a wide variety of equirv- 
ment (calculators, newspaper, musical mstmnents, 
games). (1) 

22. Develop tasks which are in each student's range of 
ability to perform. (1) 

23. Select and develop materials/activities appropriate 
for individualized instruction. (14) 
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USE OF RESOURCES: Med ia and Material Resources Cbntinued 

24. SeleStrtfr "^te^elop remedial materials to ac- 
cxaunodate specific skill deficits (auditory, 
visual, kinesthetic). (12) 

25. Develop teacher-made materials to meet the needs 
of the exceptional learner. (13) 

26. Discover, secure or construct a variety of 
teaching materials and games. (6) 

27. Develop and effectively use instructional 
materials. v (1) 

/ *lDPIC:j Environmental Resources - Field Trips 

OBJECTIVES 

28. Develop plans for a wide choice of field trips 
that allow students first hand experiences in 
areas of school learning. (1) 



\ 



/*TOPIC:/ Ir/brmation and Material Retrieval Systere 
OBJECTIVES 

29. Demonstrate effective use of library facilities, 
educational materials, instrucl^fial media, and 
other educational technology appropriate to the 
learning characteristics of mainstreamed exceptional 
children. (1) 

30. Know potential sources of infonnation about in- 
structional materials. (1) ^) 

31. Identify various resources and purees of informa- 
tion on the nature of specific handicapping con- 
ditions, instructional guides, etc. (6) ^/ 

32. Demonstrate knowledge' of the retrieval and the util- 
~~iza£ion "<5f "Instr ucLiunal materials. - (3) - 

*. * 

33. Know how to access a materials retrieval system. 

(13) 

34. Utilize available resources in order to fulfill 
requirements of an individually prescribed program . 
(5) ' *\* 

/*T0PIC:/ Evaluation of Instructional Materials and Media 

OBJECTIVES 

35. Evaluate and use appropriate oornmercial educational 
resources and materials. (1) 

36. Evaluate instructional materials and media in terms 
O of meeting the needs of exceptional learners. (13) 

ERIC 23 
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TRAINING PRIORITY IV. INDIVIDUALIZED EDUCATIONAL MANAGEMENT 

UNIT A ; Coordination, Referral and Staffing 
/"^TOPIC:/ Readiness for IEP Process 
OBJECTIVES 

1. Coirruunicate purposes, programs, and goals of 
education to other professionals. (1) 

2. Cbimtunicate effectively with ancillary per- 
sonnel concerned with all areas of excep- 
tionality. (1) 

3. Understand 'the information provided in cumu- 
lative folders are appropriate for screening. 
(1) 

4. Understand which demographic data from cumu- 
lative folders are appropriate for screening. 
(1) 



5. Understand when to ask for assistance from a 
specialized teacher or school psychologist. (1) 

6. Interpret background information from permanent 
records in order to determine a student's needs 
and abilities. (1) 

7. Consolidate the information obtained from formal 
and informal evaluation and prepare individual 
education program. (11) \ . 

8. Interpret and relate test information in order 
to determine a child's strengths and weaknesses. 
(1) * 

9. Know the' IEP process of educational decision 
making. (2) M ' 

*10. Explain the role of IEP team members including 
the teacher's own role. (13) 

11. Choose and integrate selective information from 
various sources and utilize it in planning an 
educational program. (1) * 

/,*I0PIC:7 Utilization of Referral Process - ' M9091 

♦> 9021 
OBJECTIVES 9025 

12. Maintain pertinent records on a child for the 

purpose ot referral to specialists if necessary. (12) 

ERIC o0 lS ' 
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INDIVIDUALIZED EDUCATIONAL MANAGEMENT: Cbordination, Referral and Staffing Cbntinued 

13. Know the referral procedure in the school 

system. (11) 

14. Know the referral procedures currently in 
use in. various school systems. (5) 

15. Demonstrate knowledge of referral channels 
for oormtunity agencies. (13) 

16. Explain the appropriate referral channels 
for oomrrunity agencies. (13) v 

17. Know the types of persons and disciplines 
available through referral fop conducting 
assessment. (1)' 

18. Know where to refer student problems beyond 
what can be handled by the teacher. (14) 



/ *TOPIC:/ Staffing Procedures 
OBJECTIVES 

19. Have knowledge of staffing procedures. (1) 

20. Identify and compare a .Variety of staffing 
patterns. (13) 

21. Describe the ways school staffs utilize 
evaluation Aata to make educational "decisions 
for the spejpal students. (13) 

22. Design (with others) alternative instructional 
programs for students exhibiting different 
types bf handicaps, giftedness or talents. (13) 

23. Cooperate with colleagues (special educators, 
^ • counselors, previous teachers) in * developing 

~ appropriate objectives and learning experiences — 

for each child. (2) 

24. Participate in team approaches to planning and 
implementing educational management systems for 
students in different academic settings. (13) 

/*TOPIC; / Shared Decision Making - Team Participation 

OBJECTIVES 9084 

9083 

25. Participate in shared responsibility team ap- 9091 
proaches in diagnosis such as interdisciplinary 9075 
staffing that involves the planning and imple-° 9028 

7' mentation of assessment • (13) 9015 

" o 9026 

i, UM£ \ 3i 
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INDIVIDUALIZED' EDUCATIONAL MAEW5EMEOT: Coordination, Referral and Staffing Cbntinued 



"1 



26. Extend the principles and outcomes of 
individual assessments through participa- 
tion^ n collaborative efforts with the 4 

^Infife, "OQirniunity agencies, and state and 
federal agtencies, for the purposes of 
placement and educational programming. (13) 

27. Assist educational team in development of 
individualized educational plans (IEP) for 
mainstreamed children. (15) 

28. Participate in shared responsibility team 
approaches to full service educational pro- 
gramming responding to the heeds of stud- 
dents exhibiting different types of handi- 
caps, giftedness or talents in different 
educational settings. (13) 

29. Assist in delineating individual staff roles 
and responsibilities for development and 
implementation of individualized educational 
programs for exceptional cliildren. (13) 

30. Cooperate with colleagues in developing ap- 
propriate objectives and learning experiences 
for each child. (2) 

31. Participate in team approaches to planning and 
inplementing educational management systems. (13) 

32. Collaborate with other teachers or ackninistrators 
in planning teaching activities. (14) 

33. Be able to relate the specific needs and con- 
cerns of the parents to other school related per- 
sonnel. (1) 

34. Demonstrate working knowledge for participation 
in_the IEPjjroces5..Ba„it„mayjOGc^-in a given 

regular education setting. (3) 

35. Cooperate with colleagues {special educators, 
counselors, previous tochers) in developing 
appropriate objectives and learning experiences 
for each child. (1) 

36. Participate as a member of an interdisciplinary 
team in planning an educational program for pu- 
pils with special needs. (1) 



M9025 
9023- 
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INDIVintRLIZED EDUCATIONAL MANAGEMENT; Cbordination, Referral and Staffing Continued 

37. Participate in shared responsibility or, tea*T _ _ 
approaches to prescriptive programming 'such 
as the interdisciplinary staffing involved in 
the planning and implementation of an indivi- 
dualized academic program. (13) 

38. Function effectively as a member of an in- * 
structional/diagnostic team in programing 
for mainstreamed exceptional children. Tl) 

39 • Share results of the basic competency system 

with the principal, building colleagues and J 4 
parents. (10) 

UNIT B : IEP Development 



/*T0PIC:/ Writing an IEP M9100 

9065 

OBJECTIVES ' . 9047 

x 9087 

1. Construct an individualized program of in- 9091* 
structional activity for a single child. (5) 9008 

9063 

2. Prepare individual education plans and re- 9075 
lated record-keeping systems for classroom 9073 
use* (6) 9028 

9018 

3. Write an educational program for each indi- 9011 
vidual child acoordirvj to his specific learn- 9006 
ing problems and needs. (11) 9024 

/ 1 9023 

J *rnpiC:/ Implementation and Evaluation of the IEP 

OBJECTIVES 

4. Inplement an individualized nstructional ro- 
grain developed by or in cooperation with an- 
cillary personnel. (13) 

5. Know procedures by which existing curriculun mate- 
rials can be acbpted to individualized in- 
structional programs. (5) 

6. Plan and ao^dinate the activities of the re- 
source and regular classrooms to meet the com- 
mon goals of the student. (12) 

7. Coordinate regular and special education pro- 
« grams for individual pupils. (1) — 
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INDIVIDUAL EDUCkTCOM&L MkNftGEMENT: IEP Development Cbntinued 

8. Provicfe oonprehensive learning sequences 
and long range instruction for acocnplish- 
ing specific educational objectives for main- 
streamed exceptional children • (1) 



34 



TOAININ3 PRIORITY V. SCHOOL WIDE PLANNING, ROLES, AND INSERVICE TRAINING 



UNIT A ; Planning and Inservice 
/*TOPIC;/ School-wide Planning 
OBJECTIVES 

1. Know procedures for aanrnjnicatirag with 
special educators* (5) 

2. Kncfc: procedures for oomnunicating with the 
school administration in matters related to 
the mildly handicapped child. (5) 

3. Participate in school -wide planning of needs 
assessment with specialists, principal and 
other teachers. (1) 

4. Participate in school -wide planning for tte 
utilization of the resources of jchool sup- 
port staff. (1) 

5. Plan and coordinate the activities of the re- 
source and regular classrooms to roeec the 
oormon goals of the student. (1) 

6. Plan with whole school staff for activities 
that involve students of different abilities 
across grads lines. (1) 

7. Participate in school -wide planning to in- 
volve parents and other volunteers in the ac- 
tivities of the class. (1) 

/*TOPIC:/ Professional Inservice Training (Building Level) 

OBJECTIVES 

8. Cbnnrnunicate to colleagues effective procedures 
for mains treaming the mildly handicapped child. 
(5) 

9. Maintain professional relationships with other 
teachers and administrators (14) 

10. Conduct inservice programs for school personnel 
on the topic of mainst reaming. (12) 

11. Involve teachers at various graie levels and 
other pupil personnel staff in planning and con- 
ducting learning activities. (12) 
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SQTQL WID E PLAMTOG, ROLES, AND INSERVTCE TRAINING: Planniro and Inseriioe Continued 

12. Aid other teachers in developing informal 
pipil evaluative techniques. (1) 



V 



/ *TOPIC:/ Paraprof ess ional Training (Including Parents) 
OBJECTIVES 

13. Recruit, select, train, and nonitor aides 
or volunteers (parents) to assist with 
rlassrooin activities. (12) 

14. Identify and train appropriate support per- 
sonnel (aides , volunteers, parents, peer 

* tutors) to inplsrnent specified teaching/ 

learning procedures for identified eligible 
learners. (10) 

15. Provide frequent performance feedback to 
aides and volunteers. (1) 

16. Instruct parents in techniques that will 
reinforce efforts at school. (1) 

17. Instruct parents in remedial techniques 
so that students receiving help at school 
can receive similar help at home. 

UNIT B : flole Relationships 

/*TOPIC:/ Roles of Personnel 
OBJECTIVES 



M9099 
9035 
9052 
9062 
9061 
9068 
9071 
9028 
9017 
9015 
9022 
9003 



Describe the expected roles and functions 
of the foil wing school personnel in pro- 
viding special services to handicapped stu- 
dents in least restrictive environments: 

a. School principals or other ad- 
ministrative heads 

b. Pupil support personnel (school 
psychologists, social vrorkers, 
reading specialists, speech thera- 
pists, etc.) 

c. Special education teachers 

d. Resource teachers 

e. Non-professional staff 

f . School board members (6) 

lb identify the interactive roles and responsi- 
bilities of various groups of educators (regular 
teacher, resource teacher, school serial worker, 
school nurse, school psychologists, counselors, 



M9095 
9057 
9070 
9083 
9073 
9002 
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SOPOL WIDE PLMfiltC, ROLES. AND IflfcERVICE TOAINItG; Role Relationships Cbntinued 

and administrators) in promoting the approach 
of shared responsibility in order to success- 
fully implement least restrictive policies, (1) 

3. Denonstrate knowledge of the role of the adrcLn- 
istrator in nninstreaming programs, (5) 

4. Identify the problems which sctool personnel must 
resolve to fulfill their expected roles and func- 
tions in providing special services to handi- 
capped students in least restrictive environments. (6) 

5. Describe the various instruct ional models for 
mainstreaming and che role realtionships of per- 
sonnel within each. (13) j 

6. Denpnstrate an awareness of the role of the 
classrormi teacher in mainstreaming programs. (5) 

7. Know the roles and responsibilities of the special ' 
education teacher. (5)* 

8. Know the role of the special educator in main- 
streaming programs. (5) 

P- Describe the relationships that need to exist 
between the regular educators and the special 
educators. (5) 

vJL. 

10. Understand the role regular and special educators 
are to play on placement comdttees. (5) 

Jl. Kftow the role and oonpostion of the Cbmnittee on 
the Handicapped. (6) 

12. Specify the alternatives available should one 
wish to challenge the recommendations of the Cbm- 
mittee on the Handicapped, (6) / 

13. Know the function of a special services team as a 
placement oomnittee serving handicapped students. 
(1) 



9 
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TRAINING PRIORITY VI. TEACHING TECHNIQUES 

HitLA: learning Styles *rvl Mrvtali^^ 

/*T0PIC:/ Learning Styles and Modalities M9008 
^ go75 

OBJECTIVES 9024 

1. Adapt teaching style to the learning j 
style of each individual learner. (11) 

2. Define learning styles and teaching 
styles. (13) 

3. Develop a styles profile on a student and 
yourself. (13) 

4. Understand various styles of learning ex- 
hibited by children. (1) 

5. Identify the learning modality of each 
individual child. (11) 

6. Identify children's learning modalities 
through informal evaluation. (11) 

7. Develop learning centers - modality 
specific. (1) 

8. Gear instruction tc the problem solving, 
inductive/deductive thinking level. (14) 

9. Provide a variety of instructional ap- 
proaches from concrete to abstract when pre- 
senting new concepts. (1) 

/*TOPIC:/ Teaching Styles and Approaches 

OBJECTIVES 

10. Know of at least five different instructional 
formats (e.g., station, contracts, learning 
packages, programmed instruction, activity 
cards, etc.) that can be used to help manage 
an instructional program. (1) 

11. Achieve learning objectives through independent 
study, group investigation, program**} instruc- 
tion, learning center, inquiry method. (12) 

12. Determine what teaching technique is best for a 
particular intended outcome. (14) — 
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TEACHING TECHNIQUES; Learning Styles and ttxialities Continued 



13. Know the fundamental principles of 
instruction. • (11) 

14. Distinguish between teacher-directed and 
child-directed instructional patterns. (5) 

15. Understand various styles of teaching used 
by teachers, (1) 

16. Identify appropriate teaching/learning pro- 
cedures to increase the learner's rate of 
skills acquisition. (10) 

17. Design and develop units of instruction ac- 
cording to children's interests. (11) 

18. Use the inductive approach of instruction. (11) 



19. Use the problem solving approach of instruc- 
tion. (11) 

20. Transform abstract concepts to concrete 
forms. [11) 

21. Match concrete materials to teach abstract 
forms. (11) 

22. set up learning centers in the classroom to 
enrich and enhance children's experiences. (11) 

23. Know the concepts of mastery l^^rning and ove^- 
1 earning, ill) 

24. Determine experiences and skills of class members 
and/or their families that can be shared with 
the class. (1) 

25. Use a variety of teaching nodes, including: 
expository- verbal, problem solving, negotiating. (1) 



26. Use varied techniques to stimulate student responses 
and participation. (12) 

27. Identify teacher-pupil and pupil -pupil mter- 



28. Use teacher -pupil planning to foster learning 
initiative and responses via verbal, written 



M9038 
9047 
9090 
9078 
9056 
9089 
9032 
9030 
9034 
9060 




actions in the classroom. 
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TEACHEMG T BOWIQUES; Learning Styles and Modalit ies Cbntinued 



arid media formats as these relate to 
independent study, learning dyads, triads, 
small and/or large group instruction. (1) 

29. Use effective questioning strategies. (13) 

30. Deronstrate a variety of verbal and non-verbal 
strategies for cxxTtnumcating with students. (1) 



tftttT .B : Individualized Instn»ction 



:RLC 



^*TOPIC:/ Instructional Systems. Principles 
OBJECTIVES 

1. Specify and implement an individualized teach- 
ing procedure for each instructional objective. 
Each procedure will draw from one or more of 
the following instructional elements: 

a. teaching method 

b. instructional material 

c. consequence tor appropriate student 
response (4) 

2. Individualize the four components of orogram 
development and management (rate, style, con- 
tent ana environment). (2) 

3. Identify factors that may contribute to or 
prevent individualized differences m students. 
(1) 

4. Design a system of teaching procedures that 
pro' .ues^for individual differences in stu- 
dents. x (1) 

5. Organize' a classroom for individualized in- 
struction. (1) 

6. Master the concepts related to the development 
and management of instructional programs for 
exceptional children. (2) 

7. Maintain individualized raredial orogra * in 
coordination with group activities. (1) 

8. Strengthen the use of an existing sensory 
^)tx T*el when the use of one or more has bt-T* 
destroyed or impaired. (1) 

9. Design individualized academic programs for 
students exhibiting different learning rates 
and styles. (13) 

40 
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TEACHING Tnri-tNrrQirRs- TnHivi^nAi 12e d Instruction Continued 



I *TC>PIciy Methods for Instructional Delivery « 

OBJEOTVES T ' 

10* Select and utilize a variety of indivi- 
dualized teaching methods to instruct 
each student within his/her level or 
capability of functioning. (1) 

11. Develop techniques for individualizing 
all instruction to meet the specific 
learning needs and styles of each, student. 
(1) 

12. Use varied techniques to stimulate stu- 
dent responses and fJarticipation. (1) 

13. Adapt rater ial in the content areas to 
child's ability level. (1) 

/*TDPIC :/ Ntedia and Materials * / 

OajECTIVES 

14. Utilize ntelti-meciia approaches to sturrulate 
student responses and enhance concept fonra- 
tion. (1) ^ 

15. Adapt instructional materials in accordance 
wvfek the exceptionalities of the individual 
duld. (1) . 

-"""16. Understand teacher variables that influence 

materials usage jttine. oreference, etc.), (1) 

17. Adapt instructional strategies to meet in- 
dividual needs of exoeotional children. (3) 



/ *1QPIC;/ tethods* for Task Completion 



V 



r 

ORTETTCVES 

18. Utilize games ( films, etc., to stimulate stu- 
dent responses. (!) 

>■ 

19. Develop tasks which ara in each, student * s 
range of ability to perform. (12) 

20. Communicate clear directions to the student. (13) 

21* Provide alternative tasks and/£or set differential 

' expectations regarding completion of work, 

based on c'./ 1 present level of student skills. (4) 

erjc . 41 
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TEACHaC T ECHNIQUES: Individualized Instruction Continued 
/«TOPIC:7 Methods for Reinforcement and Feedback 



OBJECTIVES ' , x 

22. Provide clarifying feedback when an error 
occurs in a response. (1) 

23. Provide feedback to children on assigned 
task. (1) 

24. Recognize and reinforce accorrolisfrnents 
of the student. (12) 

25. Provide frequent success experiences for 
each learner/ 1 v il) 

26. Observe student responses, rote students 

who don't follow directions, and if necessary, 
alter the content and structure of future 
directions for individual students. (4) 

/*TOPIc77 Student Differences and Abilities 

OBJECTIVES 

27. Use knowledge of the individual capabilities and 
interest jf each student to olan learning activities. 

28. Design learning environments that consider 
individual learner -needs v^th respect to 

mobility and skill acquisition. (1) r. 

29. Teach ski 11a for independent functioning and 
encourage students to work independently at 
times. (1) 

30. Adapt expectations to the ability of the bright^ 
est and the dullest child in the classroom 

and keep within the maturity and interest levels 
of each child. (11) * 



(1) 



1 
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UNIT C : Grouping 

/ *T0PIC:/ Methods for Group Instruct 
OBJECTIVES 



ion 



1. Specify and prepare a variety of activities 
that will involve the entire class in grouping 
patterns that are varied and flexible. (1) 



M9045 
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TEACHING TECHNIQUES: Grouping Continued 

2. Provide for a combination of individual, 
small-group, and large-group activities 
within the classroom. (12) 

3. Provide small group instruction based on 
identified student needs. (13) 

4. Decide on appropriate pupil grouping 
procedures for instruction. (14) 

5. Develop individualized learning tasks which 
allow each student in the group to accom- 
plish a similar goal. (1) 

6. Organize the £}ass into a demographic social 
group in which each student has responsi- 
bility for and a voice in group decisions. (1) 

7. Organize group activities tiiat challenge stu- 
dents to work in several levels of difficulty 
with each student working at an optimal level. (12) 

8. Use variety in classroom grouping organization 
to allow students of differing abilities to work 
together. (1) 

9. Structure group learning activities which enable 
a low achieving student to take part in a meaning- 
ful way, yet not always be in competition. (1) 

10. Use methods of group and individual student 
management. (1) 

11. Organize and conduct group tasks to enoourage 
l nterdependency . ( 1 ) 

f 12. Involve the class in establishing group learn- 

ing and behavioral goals. (12) 

/ *TCPIC:/ Groiped Instruction Based on Student Needs. 

OBJECTIVES 

• 13. Modify and/or design learning activities within 
** a wide range of difficulty so that students 
with varying abilities can participate at their 
own level, pace, and style. (1) 

14. Develop group activities within the range of 
experiences of the students in the group. (1) 

15. Group children who demonstrate similar academic 
strengths and deficits, as well as students who 
exhibit similar interests in a oomron task. (13) 
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TEACHING TECHNIQUES: Grouping Continued • 

16. Organize learning centers that will allow 
students to choose activities best suited 
to their learning style and interest. (12) 

17. Select groining patterns that challenge 
each student to work to his/her optimal 

(^fcility./ (1) 

18. Arrangfe and conduct work grdups appropriate 
for yarious exceptionalities. U) 

19. Or^anizepenters of Activities .that will 
allow students to choose activities that 
best suit their learning style. (1) 

20. Demonstrate flexibility in carrying out a 
program of instruction, including the ability 
to " ;ply a variety of instructional patterns 
and grouping to acocimodate the needs and to 
capitalize on the strengths of mainstreamed 

* exceptional children. (1) 

21. Utilize methods, materials, time schedules, 
space arrangements, teacher role, and group- 
ing in accordance with the major needs of 
the cltiil^ren. (11) 
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a ' j*. TRAINING PRIORITY VII . . CLASSROOM MANAGEMENT 

UNIT. A ; Physical Arrangements, and Classroom Scheduling 



/*TOPIC:/ Organization and Application of Physical Space 
In Classrooms 

OBJECTIVES ... 

1. Understand 'the physical characteristics 
of the good classroom te^rfiing situation, 
including materials, eqpiiprhent, furniture 
space "limitations, etc, (1) ' ' « 

2. Know about matching space arrangements with 
learning activities and available resources/ (1) 

0 

3. Design and utilize H various physical arrange- 
ments; for organizing a room in .order to ef- 
fectively meet the needs of various children 
and learning situtations. (1) 

4. Provide a classroom that is * free from arcKi- 
tecturalx and arrangement barriers for those 
student^v parents, aides and other teachers 
with nbb^ity problems, (1) 

5. Identify ^a Variety of space arrangements and 
match the* sp^qe arrangements with activities 
and resources. "^(13) 



6. Plan the physical layout of the classroom to 
meet the instructional needs of all children. 

(13) 

„• >• 

7. Organize centers of interest that allow both 
sedentary and mobile activities. 

8. Arrange furniture to provide flexible group- 
ing patterns and open space. (1) 

9. Arrange the physical environment (e.g., deciding 
on seating arrangements,' etc.). (14) 



/*TOPIC:/ Knowledge of Other Classroom* Features- 
OBJECTIVES 

10. Know the consequences for instruction of 
specific classroom features such as noise 
level, lighting, temperature, ventilation. (1) " 

1 

11. Assess the learning environment in terms cff 
territoriality, density, color, and proximity. 
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CLASSROOM MftNaGEMEMT; Physical Arrangements -and Classroom Scheduling Continued 
/*TORIC;/ , Extending Learning Beyond the Classroom 



1er|c 



OBJECTIVE * , 

' / * , 

/ .12. Develop a method, lesson, or strategy for 

expanding the learning environment beyond the 

classroom, . (13) * ■ - 

** *. 

- ^*IDPIC;/ Developing Schedules for Classrooms 

* OBJECTIVES * 

13, Develop an efficient schedule for. teaching, 
assessment, and liaigon work. (12) 
■ * - » 

' 14. Assess and enploy educational constraints 

and options operating within "the teaching- 
learning situations, e.g., class size, 
teaching load and schedule, legal, learning 

• resource accessibility, cultural climate 1 . (1) 

15. Develop a flexible time schedule that pro- 
„ . vides for the learning, physical and social 

needs of each student. (1) . 

16. •Understand appropriate classroom schedules 
• * that can acoormodate children with various 

exceptionalities. (1)* 

rfT Develop, schedule, and maintain, on a regular 
basis, a variety of grouping -patterns that 

# provide opportunities for students to reach 
■ - * class goals, both social and acaderifilc. (1) * 

18. Conpare a variety of record-keeping, schedul- 
ing, planning, monitoribg, and coding systems 
utilized in individualized classrooms. (13) 

INFt B : Behavior Manaqment ^ , 

/*TOPIC;/ Knowledge of Behavior Management^Sy stems 

; OBJECTIVES ^ , < M9103 

* 1. Understand the historical development, charac- 9055 
" . teristics functions, and limitations of alter- ^ v 9052 
native educational settings. (13) ^ - 9054 

* ; 9063 

2. Ohderstand the characteristics of specific ed- 9068 

. , ucational .management systems needed to provide 

W^^^ an acaxnnodatir^g environment. (13) 1 



CLASSROOM MftNftGEMENT: Behavior Management Cbntinued 

3* Identify majpr managment considerations 

in a multiple activity learning environ- M9042 

ment. , (13) 9086 

9076 

4. Identify student behaviors that are 9075 
crucial to effective ^operation of an in- 9028 
dividualized classroom. ■ (13) 9007 

' * 9027 

5. Organize curricula around meaningful 9024 
social and academic experience using dev- 9001 
elopmental and learning theories. (1), 

,6. Know the overall prboess of influencing 
! behavior. (1). ' 

7. Know several models of behavioral inter- • \ 
w vention. (1), 

) 1 ' ' 

8. Identify a variety of behavior management 
* techniques and develop skills in selecting 

appropriate techniques to manage individual 
and/or group behavior. (1) 

x 9. Understand the influence of 4 classroom struc- 
' ture (e.g. , grouping, seating, piles, . etc. ) 

on behavior. (1) ^ 

10. Understand managment versus modification of 
behavior. (1) * 

11. Know procedures for preventive planning. (1) 

12. Identify behaviors that are a '•problem" and 
determine what type of response is appropriate. ' 
(13) 

13. Understand how to use "and evaluate various 
behavior management techniques. . (1) ' 

'1,4. Know alternative behavior management tech- 
niques to substitute when change is neces- 
sary. (1) 



15. Identify contingency management principles that 
affect student behavior. (13) 

16. Know how antecedent variables can influence 
behavior. (1) 

17. KnoW how consequent variables can inf luence 
♦ uehavior. (1) . % 
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CLASSROOM MANAGEMENT: Behavior Management Continued 

• 18.* Know the proper application of the 
. Premack Principle. (1) 

' 19.~Know how to. use modeling to influence 
behavior. (1) 

i 

20. Develop skills in successive approxi- 
mation strategies to accomplish desired 
behavior goals. (1) 

/*TOPIC:/ Application of Behavior Management Principles 

OBJECTIVES 

21. Manage'a variety of behaviorai problems. 

22. Design behavior 'management programs in- 
cluding strategies related to behavior 
modification, grpup dynamics, inter- 
action analysis, behavior therapy, as well 
as life space management therapy i (13) 

i 

23. Apply adequate behavior management tech- 
niques and measures to meet " the learning 
goals set for the class and each indivi- 
dual student. (1) 

24. Apply behavior managment skills in improv- 
ing t he academic performance and the general 
classroom, behavior of mainstreamed handi- 
capped and normal students. • (1) 

25. Apply principles of learning to particular 
objectives, situations, and learners; i.e., 
motivation, rate, degree, learning, reten- 
tion, transfer, reinforcements and practice. 
(1) 

26. Cbmnunicate clear directions to the stu- 
dent in terms of the precise behaviors to 
be demonstrated* (1) * J 

27. Select some environmental changes that can 
help modify, or prevent unacceptable be- J 
haviof. (131 ! ! _ 

* • * < 

28. Manage inappropriate behavior so that the 
child displays a consistent low frequency of 
such%ehavior. (12) 

i 



CLASSROOM MANAGEMENT: Behavior Management - Continued 

29. Manage deviant classroom and play- 
ground behavior so that each learner 
will display a consistent low fre- 
quency of such behaviors. (8) 

30. Pair students in order to encourage 
imitation of adequate peer behavior. (1) * 

31. Use appropriate behavior management tech- 
niques which promote self -management and 
student responsibility. (1) 



/ *IOPIC;/ Establishing Classroom Standards and Limits ' 



OBJECTIVES 



32. Develop with students rules for appropriate 
behavior in the classroom, and consequences 

* for adherence to or breaking cf the rules. (4) 

- t 

33. Demonstrate ability to identify a personal 
set of behavior standards and limits for all 
persons in a learning environment. (1) 



M9408 



/*IPPIC; / Observing Student Behaviors 

\ OBJECTIVES. 

34. Use methods for sy sterat i ca 1 ly observing 
pupil's behavior. (11), 

\ 35. Describe student actions in behaviorally 
specific terms; (13) 

/*IDPIC:/ Reinforcement of Positive Behavior 

ORJECTIVESx 

36. Demonstrate knowledge and ability to design 
and manage a learnirfcf environment in order 

* to enhance and reinforce one's behavior- 

values, including operant principles and pro- 
cedures. (9) 

37. Identify a variety of ways of reinforcing de- 
sired v tehavior . ( 1 ) 

38. Give recaognition and reinforce accomplish- 
ments of the student. (1) ■' 

* 39. Structure success experiences for the stu- 

dent. (1) 



M9059 
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.CLASSROOM MANAGEMENT; Behavior Ma i 



Continued 



r 



40. Acknowledge appropriate Wiaviors in each 
student in order to stimulate continued 
effort. (1) 

41. Structure situations to allovMzhe student 
to manifest appropriate behavibr: rein- 
force the desired behavior when\it occurs. 
(1) 

42. Reinforce behaviors to teach the cWld the 
range of behaviors which are acceptable in 
the classroom. (1) 1 

43. Evaluate reinforcement schedules and re- 
wards and inplement change when evaluation 
shows they are no longer bringing desired 
outcomes. (1) 



UNIT C ; Classroom Climate and Group Leu jership 

/ *TOPIC;/ Establishing Positive Classroom Climate - 
OBJECTIVES 

1. Develop- a trusting relationship with stu- 
dents through fairness, consistency and 
openness. (1) 

2. Provide opportunities for open cxxmiunica- 
tiori among students. (12)< 

3. Use questioning procedures that promote 
interaction discussion. (14) 

4. Plan wich the class for systematic ap- 
praisal and iiiprovement of the psycho- 
logical climate cf the .class. (1) , 

5. Implement instructional procedures which 
are specifically designed to enhance teacher- 
pupil relationships. (1) 

6. Provide a warm, "supportive classroom 
climate. (12) 

.7. Decide upon whic^ methods of classroom dis- 
ciplihe to use c ijd when to use them. (14) 

8. Encourage children to unrterstand and ac- 
cept the feelings and beliefs of others. (12) 



MS094 
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CLASSROOM MANBGEMENT: ' Classroom Climate and Group Leadership Continued 



ft 

i 



r 



✓ 



9* Respond appropriateiy to feelings, 
moods and achievements of «pupils of 
different abilities and backgrounds* 



(1) 



10. Establish a positive set for learning 

by expressing expectation of achievements. 

a) 7 

> / 

' 11. Identify positive characteristics of 
student's behavior. (13) 

12. Provide emotional support and/or to 
teach children new behavior responses. AD 

13. Offer individual help "to. studehts who need 
it arxPehaourage students to help each other. 
(1) • ■ _ 

14. Identify special talents of each student 
by giving opportunities for them to be ex- 
pressed. (1) 

15. Emphasize strengths of each student by giving 
opportunities for, them to be expressed. (1) 

16. I3entify student attitudes in order to 
better relate to problems. (14) 



9 

;ric 



17. Use knowledge of home situations that in- 
fluence behavior at school in developing 
pl^ns. (1) ^-pg 

18. Stimulat^lln the student the will to learn* 
it on his own initiative. (14) 

19. Facilitate ,development of pupil responsibil- 
ity. (14) \ 

20. Suppor^jDthers in the acceptance of oon- 
sequenrek bf their actionem (1) 

/*IOPIC:/ Relationship Between Handicapped and Non- 
Handicapped Peers 

OBJECTIVES 

21. Identify the manner injwhich the peer group 
influences each individual in the group, and 
to direct apd participate in group pro- 

* cesses in order to enhance the participation 
of mainstreamed exceptional children. (1) 
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CLftSSROOM MANAGEMENT; Classroom Climate and Group Leadership Continued 

22. Discover ways to help "special M stu- 
dent become a part of the class group. (1) 

23. Build a climate of acceptance for the 
"special" student by including hiirv/her 
in all class activities. (1) 

24. Establish a set of guidelines for pro- 
• noting peer acceptance of children with 

,special needs ih a regulaqr classroom pro- 
, gram. (6) 



Lar c 



25. Understand various ways of ^preparing man- 
bers of a class to accept exceptional 
children, e.g., films, group discussion, 
role playing, etc. (1) 

26. Provide emotional support for "special" 
students through use of peer pairing. (1) 

27. Insure that the "special" student parti- 
cipates in seme way in all leadership 
activities and responsibilities in which 
the other students are -involved. (1) 

28. Identify indicators of anxiety in situa- 
tions where there is interaction between 
handicapped persons and non-handicapped 
persons* (6) 



/*TOPIC:^ Crisis Intervention 

OBJECTIVES A . 

.... t 

29. Know how particular behaviors of handi- 
capped persons are influenced by events 
and circunstances of their "total life 
space." (6) \ 

* 30. Use life spaco interviewing techniques as 
a teaching and crisis behavior management 
tool. (9) . 



M9103 
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/*TOPIC;/ Coping with Conflict and Frustration 

OBJECTIVES * 

31. Identify alternatives for teaching students 
to manage, conflict and frustration. (9) 

32* Use problem solving/skills in resolving con- 
flict. (13) 
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CLASSROOM MfttyGEMENTT: aassroom Climate and Grouu Leadership Cbntinued 

33. Provide instruction and practice for 
each child to develop and refine ad- 
equate coping strategies. (1) 

/*IPPIC;/ Techniques for Group Leadership 

OBJECTIVES 

34. Use a variety of verbal and rion- ■ 
verbal strategies for cormtunicating with 
students. (13)^ 

35. Involve students in problem solvit 
discussions about class procedure^ hunan 
relations issues, and interpersonal 
behavior. (1) 

. N 36. Instruct the entire class in the use of 
a variety of interaction methDds. (1) 

♦ • 37.^Cbnduct activites (role playing, dis- - 

cussiohs) which encourage an acceptance 
\ of individual differences. (12) 

38,. implement a group centered teaching pro- 
cedure* to increase self confidence." Fbrm 
one or irfcre of the following instructional 
elements: 

a. Instructional Materials 

b. Teaching Method 

c. Consequence for appropriate stu- 
) •* dent response (4) 

39. Provide groitp activities which allow ea/Sh 
member of the group to be' a leader at » 
sometime.^ (1) i / 

/*IOPIC:/ Inproving Student SeJ f -Cbncept 

\ OBJECTIVES 

I i 

40. Assist'irainstreamed pupils to overcome 
feelings of inadequacy, fear of failure, 
frustration and hostility. (1) 



41. Plan an individual or group teaching pro- 
r cedure to increase self confidence 'from 
■ one or more of the following instructional 
•1 elements: 

. a. Teaching Method 

b. Instructional Materials* 

c. Consequence for appropriate 
student response (4)' 
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CLftSSROOM MANAGEMENT* a gstoom dinate and Group l. . 

42. Devise activities to build ptpil sel 
esteem. (1) 



TRAINING PRIORITY VIII. CURRICULUM 
UNIT A: * Peroral Cu rriculum 

; / TOPIC:/ Knowledge of Curriculum Development 
. OBJECTIVES 

1. Implement an individualized data-based 

' instructional model so that every learner , 

can achieve>.laoguage and arithmetic cur- 
riculum objectives. J (8) 
« 

2. Adapt the basic public school curriculum 
to the individual child. (1) 

3. Select appropriate curricul^r materials. 
03) *\ 

4. Adapt available curriculun materials. (13) 

^* " 5 . Understand the influence of curricula 
on behavior. (1) 

6. Select instructional activities for a 
student on the basis of hxs profile of 

m strengths and weaknesses . (13) 

7. Understand the process for determining 
the readability level of instructional 
materials. (1) 

; 8. Know the curriculun and methods of teach- 
ing children with various handicapping 
conditions. (11) I 

' , 9. Explain the various curricula developed 
for exceptional learners with particular 
developmental differences. (13) 

/ *TPPIC:/ Learning Theories andjC^Ticulixn 

OBJECTIVES 

10. Explain theories of child development 
/and their implications tor making cur- 

ricular choices. % ~{12) 

11. Organize curricula around developmental 
and learning theories. (12) 

12. Explain theories of learning and their 
implications for curriculum choices for 



on 



CURRICULIM: General Curriculuri Cohtinued 



the exceptional learner. (13) 

13. Identify a theory of learning used 

in a given curriculum area designed for 
the exceptional learner, "(ii) 

< 14. Use theories of learning in making cur- 

ricular choices for exceptional learners. 
(13) 

/*TOPIC: / Common Curriculum Problems 
OBJECTIVES 

15. Describe the major issues surrounding cur- 
riculun relevancy and some proposed solu- 
tions. (13) 

. 16. Identify four cormon types of curriculun 
problems. (13) 

17. Develop a systematic approach to identify- 
ing and resolving cur ricular problems. (1) 

^ 18. Understand the cannon curriculun problems 

enaountered by exceptional children in the 
regular classroom. (1) 

/*T0PIC: 7 Knowledge of Specific Subject Matter Curriculun 

: . OBJECTIVES 

19. Specify terminal grade level arithmetic 
and language curriculun objectives. (8^ 

20. Organize/conduct an individualized and 
personalized program for reading (or 
math or spelling) for an entire classroom 
group. (6) 

21. Match curricular programs including career 
x education and life planning with excep- 
tional learners. (13) 

Evaluate present special education curriculum 
to identify areas needing revision. (1) 

23. Know specialized curricula and materials 
to teach reading to handicapped children. 



f- OURiaiLlM: Gene ral Curriculiin Continued" 



24. Koqw^specialized curricula and materials 
to teach parceptual and motor skills to 
handicapped children* (11) 

25^ Match curriculum with social learning 
needs of handicapped students. 11) 

UNIT B : 'Risk Analysis 

/*TOPIC: / Application of 'tesk Analysis Skills 
OBJECTIVES 

1. Use the techniques of task analysis 
in curricular sequencing. (1) 

2. Organize the oonponents of the learn- 
ing task into a sequential and hierachical order. (1) 

i» Sequence tasks from' early to late develop- 
ing skills and from sinple to corplex 
^ behaviors. (1) 

4. Create the teaching strategy based upon 
a task analysis of what is to be 
taught. (1) 

5. Organize instryctional objectives into 
a series of small directly teachable 
steps. (4) -x ' m 

6. State an objective for each step of the 
teaching prdcess. (4) 

7. Design and sequence learning experiences 
to achieve learning aij£l ^behavioral ob- 
jectives. (1) 

8. Conduct a task analysis to identify 
basic skills needed by each learner to 
achieve specified curriculum objectives. 
(12) \ 

\ 

\ 

UNIT C : Curricular Goals 

/*TQPIC:/ General Development of Goals 

. , OBJECTIVES 

1. Set realistic goals and behavior using 
sound child development knowledge. (1) 

i LM£ 5? 
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CURRICULIM : Curricular Goals Cbntinued 

2. Determine groip goals for the class as 

a who^e and for subsets within thee class. 
(1) } 

3. Determine individual goals that are appro- 
priate, realistic, and measurable for each 
student. (1) 

4. Involve the class in. establishing groi$> 
learning and behavior goals. (1) 

5. Use pupil activities which accomplish 
specific instructional goals. (10 

6. Modify strategies to- teach content area 
goals in areas of materials, "expectations, 
instruction, and student- performance levels. 
(13) 

7. Know developmental sequencing of learning 
.task. (5) r 

8. State appropriate educational goals for 
the mildly handicapped youngster. (5) 

9. Aware of the necessity of identifying 

\ specific instructional objectives to be ' 

achieved before attenpting to individualize 
instruction. (5) 

^ * 

10. Develop long and short term go 's for the 
learner in terms of behavioral "-comes. 
(1) 



UNIT D : Curricular Objectives 

/*IQPIC:/ Preparing for Performance Objectives 
OBJECTIVES 

1. Identify specific instructional objectives 
before alternating to individualize in- 
struction. (1) 

2. Develop instructional objectives which 
contain: 

a. A statement of the desired 
behavior, 

b. the conditions under which the 
behavior is to be observed, 

c. the criterion for successful 
student performance. (13) 
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CIRRICULIM: Curric ular Objectives Continued 
/ *TOPIC:/ .Objective^ Based on Assessment • 
# OHJECTTVES 

3. Develop specific oehavioral objectives 
for the learner based upon observational , 
behavioral, arid diagnostic data . (1) 

4. Relate diagnpstic, information to in- 
structional objectives and the content 
and procedures necessary for developing 

, individualized educational learning 
programs. (1) 

5. Organize a variety of diagnostic data in 
a manner that can be used in developing 
instructional objectives for pupils?^ (D 

Ml c V 

6. Tbrmulate appropriate' instructional ob- 
jectives based on assessment information. 

r v 

/*TOPIC :/ Writir*g Performance Objectives 
OBJECTIVES 

7. Organize &id write terminal objectives 
around each unit or group of lessons ' 
with a oommon goal* (1) . 

8> Plan teaching procedures for students 
with academic and social problems after 
stating the problem in be?iavioral terms. 
(4) - 

9. Write instructional objectives which state 
conditions, behavior, criteria for any 
definable behavior. (8) 

10. Sequence specified instructional objectives 
for those basic skills needed by every 
learner to achieve specified terminal' cur- 
riculum outcomes. (8) 

/*TOPIC:/ Inplanenting Per formande' Objectives 

OBJECTIVES „ < ' J 

11. Implement programs .designed to meet given 
instructioriai objectives. (1) 

12. Write enroute tap enabling objectives for 
each daily instructional occasion. (1) 



13. Adjust performance objectives to learner 
needs. (1) 



TRAINING PRIORITY IX., ASSESSMENT AND EVALUATION 
miT A ; Concepts and issues 

- / r *TOPIC;/ Norm-Referenced VS. Criterion-Referenced Assessment 

Objectives * 

1. Know aoout a variety of strategies for 
evaluating student performance (i.e., 
ways other than > paper-pencil tests). (1) ' 

» 

2« Understand the historical development, 
characteristics, functions, limitations/ 
and assumptions of norm-referenced and 
criterion-referenced assessment, ^(13) 

3. Know abotit appropriate and accurate pn>- 
cedures in the areas of : > 

a. Systematic skill analysis for 
individuals. 

b. Group diagnostic* evaluation. 

c. Group and individual surrmative 
evaluation.. « " 

d. Group and individual formative 
evaluation . (13) 

4. Differentiate between effective and in-, 
effective use of group and individual diag- 
nostic procedures^. (13) * * 

5. Interpret standardized tests d^sig^ed to ' 
t assess learner potential* achievement and 

^earning rode,. (8) c 

6* Underjsi3nd-i^_di^ 

referenced evaluation and normative referenced 
evaluation. (1) 

7. Assess the educational usefulness of standardized 
tests (norm referenced) in regard to. classifica- 
tion of handicapped students. * (1) 

8. Assess the educational usefulness of criterion- 
referenced tests in regard £c classification of 
handicapped students. (1) 

9. Measure achievement of students by conparing 
progress with individual goals rather than 
only with class norms. (1) 
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ASSESSMENT AND EVALUATION; Concepts and Issues Cbntinued 

^»TOPIC:/ ' Intelligence Testing '' 

OBJECTIVES * ' 

- 10. Identify various group intelligence 
tests' and their limitations. (1) 

11 • Identify individuallj^acininistered 

intelligence tests and their limitations. 
(16) 



/*TOPIC:/ Gonponents of Oonprehensive Assessment 
OBJECTIVES 

12. Understand the contents of a complete 
assessment; intellectual, physical, 
behavioral and academic. (1) 

/*TOPIC:/ Professional Roles in Screening and Assessment 

OBJECTIVES 

13. Know the roles of school district child 
evaluation personnel 1' (16) 

14. Know the roles of non-school hunan service 
agencies and their personnel in the child 
evaluation process. (16) 



/*TOPIC: / Uses of ^sessment Data 
OBJECTIVES 

15. Understand proper and improper use of test. 
: data and.,assessment.:resul^s., (X) - 



16. Know the role of evalution data in deter- 
mining need tot further evaluation. (16) 

17. Determine the usefulness of intelligence 
tests in making placement decisions. (16) 

18. Determine the usefulness of intelligence 
tests in develo|«ing teaching-learning 
plans. (16) 

19. Determine the usefulness of norm-referenced 
vs. criterion-referenced achievement tests 
in making educational planning and place- 
ment decisions. (16) 
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. ASSESSMENT AND EVALUATION; Cbnoeot and Issues Continued 
• /ATOPIC:/ Guidelines for Referral 

OBJECTIVES , 



20. Reassess placement and services to 
"special" students often and on basis 
of evaluation information. (1) 

V 

21. Understand when information suggests 
' referral for further assessment. (1) 

/*TOPIC;/ Basic Measurement Concepts (Mean; Median, Mode) 

OEJECTIVE 

- c 

22. Score- teacher made tests and instruments 
apd corrpute the mean, 'standard deviation, 
mode, and median. , (11) 

/*IOPIC:/ Protections .in Evaluation . 

' QJBECTIVES 

23. Understand state and federal reoulations 
governing the evaluation of handicapped 

. children. (16) 

24. Know the local procedures required for 
evaluation of exceptional children. t (16) 

25. State the meaning of "informed parental 
consent", as it relates to educational 
evaluations of handicapped children. (16) 

' UNIT B ; Administration and Interpretation 

/ *TOPIC;/ Intelligence and Educational Aptitude 
OBJECTIVES 

1. Administer standardized tests designed to 
assess learner achievement potential and 
learning style. (8) 

2. Interpret standardized test results in 
terms of their meaning for instruction. (16) 

3. Know the limitations of various group in- 
telligence and achievement tests, (i) 
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ASSESSMENT AND EVALUATION; Administration and Interpretation Continued 



General Educational Achievement 



4. Khow the specific diagnostic instruments 
oorrmonly used in educational assessment; 
i.e., Key Math, Peabody Picture Vocabulary 
Test^ etc* (1) - 

5. Select or construct informal assessment . 
methods ( inventor ies, criterion-referenced) 
to assess the student's present level of 
academic performance. (12) 

6. Gather information to determine the educa- 
tional abilities and needs of each student. 

. . (1) 

7. Use the techniques of diagnostic teaching 
to assess the student's present level of 
acadfemic performance or learning style. (16) * 

8. Interpret group achievement tests. (1) 
/*TOPIC:/ -Basic Academic Skills 

OBJECTIVES" , 

9. Know the diagnbstic instruments corrmonly 

, used in educational assessment (key nath, 
Woodcock Reading ~ Mastery , Peabody Picture 
Vocabulary Test) 

10. Select or construct informal assessment 
methods to assess the students current 
performance level. (12) 

*i 

11. Know how to develop, adninister and score 
on informd reading inventory. (1) 

12. Obtain entry level measures for a learner 
which indicate what skills the learner has 
acquired. (10) 

13. Identify basic competencies in the math 
and language areas. (10) 

14. Implement individualized diagnostic pro- 
grams which include assessment in academic, 
social-emotional, interest, and vocational 
areas. (13) 

15. Develop individual achievement tests. (1) 
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ASSESSMEN T AND EVALUATION: AAnitr.stratibn and Interpretation Continued 

16. Gather information to determine the 
educational abilities and needs of 
each student. (1) v 

17. Reoonmend tests , appropriate to assess- 
ment of pupil perfonrance in given content 
areas, i.e., reading, math. (11 

18. <\tialyzes assessment data in order to 
establish a profile of academic skills. , (13) 

/*IOPIC:/ Learning Style and Modality 

OBJECTIVES 

19. Identify learning stales that relate to , * 
the different sensory modalities, strengths 
and weaknesses. (13) 

20. Administer standardized (norm-referenced) 
tests designed to assess learner's potential 
achievement and learning mode. , (12) 

21. Use 'children's behaviors such as task 
completion time, problem solving approaches, 
task avoidance, etc. , to profile individual 
learning style. (16) ' 



/*TOPIC:/ Behavioral, Social, Bnotional Assessment ' 
OBJECTIVES 

, 22. Understand informal techniques for assess- 
ing sociopersonal performance; i.e., socio- 
_ meti ric inyentdries, etc. (1\ 

23. Specify behaviors which are observable, 
countable, and unambiguous to potential 
observers. (4) 

24. Use individualized diagnostic programs 
which include assessment in academic and 
social-emotional, interest, and vocational 
areas. (13) 

25. Observe and measure behaviors using per- 
manent product, frequency, continuous and 

* sample recording procedures. (10) 

/*TOPIC:/ Vocational Evaluation 
OBJECTIVES 
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ASSESSMENT AND EVALUATION: Administration and Interpretation Continued 

26. Utilize outside agencies such as 
Vocational Rehabilitation in voca- 
tional assessment of handicapped 
student. (16) 

27. Utilize school-based vocational personnel 
in career and vocational assesanent of 
students. (16) 



/*IOPIC:/ Learner Interest 
OBJECTIVES 

28. Know available standardized interest and 
preference inventories. (16) 

/*TOPIC;/ Environmental and Classroom Obstacles 

OBJECTIVES 

29. Identify factors within the student and. 
the environment that might interfere with 
successful completion of a learning task. 
(13) 

/*TOPIc7 / Methods for Assessment ' 
OBJECTIVES 

30. Use 'the checklist as an assessment tech- 
nique. (1) 

" , s\ I 

31. Use rating scales as an assessment tech- 
nique. (1) 

— ----- - 32- , Us%-.anecdota 1 -records as an assesanent 

technique. (1) 

33. Use cumulative records as an assessment 
technique. (1) 

34. Use structured interviews as an assesanent 
technique. (1) 

35. Use questionnaires as an assesanent tech- 
nique. (1) 

» ■* 

36. Use sociometric techniques in an assesanent 
technique. (1) 
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|f ASSESSMENT AND EVALUATION; Administration and Interpretation Gbntinued 



tpr-^P ' - 37. Determine the extent cf problem 

through collection of direct observa- / 
* tional data on student performance. (^) 

38. Understand children's behavior from a N \ 
social, emotional, and educational frame- 
work. (1) ) 

39. Assess baseline performance first. (1) 
/*IOPIQs/ Use of Cumulative Folder, Diagnostic Reports j 

OBJECTIVES 

40. Develqp educational programs from medical/ 
psychological/ and diagnostic reports. (12) 

41. Determine a student's needs and abilities ^ 
from background information in permanent 

' records. (12) 

l*TOPIC:f Task and Error Analysis 
OBJECTIVES 

42. Assess error, task, and concept analysis 
for different content areas., (1) 

43. Perform an item analysis on given test 
scores. (13) 

44. Understand the process for determining a 
students' independent, instructional and 
frustration reading levels. (1) 

45. Assess the level on which each student can 
perform instructional tasks. (1) ~" 

j * 6. Assess student readiness for beginning new 
learning tasks. (1) 

/*TOPIC:/ Modifying Assessment Techniques 

OBJECTIVES 

47. Ntodify paper-pencil evaluation techniques for 
various student needs. (1) 



48. Adjust standardized testing material in 
order to adapt for a specific handicapping 
condition, il) 
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ASSESSMENT AND EVALUMTQN ; Adninistration and Interpretation Continued 
/*TOPIQ:/ Early Identif ication ' 
v OBJECTIVES 



49. Provide for the early identification 
of st-udent needs. (13) 

50. Know behaviors which indicate potential 
learning problems in young children. (16) 
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■ iyiT C; ProqranTnirg From Assessment Results • 
/*TOPIC;/ GrotttJing Students 
» • OBJECTIVE 

1. Use diagnostic infonration to group 
students for remediation of learning 
problems. (1) 

/*TOPIC: / Planning Remediation 

» OBJECTIVE 



2. Identify skill deficiencies and plan 
suitable remediation activities for them. 



/*TOPIC:/ Setting Educations . Goals 
OBJECTIVE 

3. Interpret test results and translate 
them into educational goals* - (11) 

/*IPPIC:/ Selecting and Modifying Curriculum 

OBJECTIVES 

4. Select instructional activities for a 
student on the basis of his profile of 

. strengths and weaknesses, derivid from 
teacher assessment and evaluations by 
support personnel. (1) 



v 



5. Use assessment inforr 'Uon to moaify 
curriculum. (1) 

,6. Use diagnostic information to select and 
use materials and media appropriate to 
the needs of children. (1) 



(1) 
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ASSESSMENT AjTO EVALUATION: Progress and Program Evaluation, Remrrl 



Keeping. Reporting 



UNIT D ; Progress and Pr 



Evaluation. Rtfoord Keeping, Reporting 



/*TOPIC;/ Developing ^ Jtei^jtaining Accurate Records 

^ oajEcrrvEs 

1. Develop a measurement system for the class- 
room so that monthly measures tare obt^ned 
and recorded for every learner. (10) 

2. Gather systematic infdnnation with regard 
to student performacne in relation to* - 

. stated objectives. (4) - 

*■ ► 

3. Utilize procedures which provide data on ** 
student progress toward instruct iqnal ob- 
jectives. (4) 

4. Pfeke continuous assessment an ongoing part 
of the classroom activities. (1> 

5. Employ formal and informal assessfnent tech- 
niques in an ongoing program. (1) 

6. Maintain pertinent records on a chil^for 
the purpose of referral to specialists if" V-;.' 
necessary, (1) 



7. Keep accurate records of children in all 
school related areas . ( 1 ) 

8. Design a tfeoordinq system for each. child 
to record his daily progress in relation to 
stated objectives. (12) 

9. Choose from a variety of methods for main- 
taining precise apd acdur'ate records of 
daily progress throGgn the individualized 
program. (13) ' 

\ /*TOPIC: / Grading and Reporting Progress 

V ' 

OBJECTIVES ^ ^ 
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10. Develop a progress feedback sys'cea m coopera- 
tion with the students as a part of their 
learning experience. {1) 

11. jjdentify the major concerns with grading and 
reporting student progress. (13) 
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ASSESSMENT AND EVALUATION: Progress and Program Evaluation, Record :<eepina 
- * • Reporting , Continued } 

12. Ccrcpare and contrast a variety of ways of, 
reporting student progress. (13) 

13. ?*>dify an existing reporting system to re- 
port the progress of a handicaooed student. 
(13) 

• 

. 14. Keep pt$uis irifonned of their academic and 
social progress. (1) 

15. Represent data or? student progress for tlx 1 
student m visual form, on sivple two-dLren- 
sional charts. (4) * 

16. Reduce and present data obtained from class- 
room observation and measurement in tabular 
and graphical fern. (3) 

17. Inplerent a prdgrara for reporting student 
progress that is coapatible* with th^' instruc- 
tional strategy used m the classroom. (1) 



18«G£^e isisediate feedback on goal achieves t 
that allows the student to take charge of 
his/her learning* fl) 

19. Assist students m self -evaluation of progress 
toward learning and behavioral obj actives. (12) 

20. Assist students m sel£-evaluat:o*n of learn- 
ing and behavior objectives. {15 . 

/ * TDPIOs7 revaluation Based on Objectives *ar.d Classroom Situations 

OBJECTIVES 

21\ Selex an appropriate testing strategy 

a*id forraat Cor specific object ives and tent- 
ing situations. (13) 

22, Design nupil^ pertorrar.ee criteria to evaluate 
pupil learning behavior, Ui 

23 v Qiagnose the learner's status in relation 
td the? educational goals. 0) 

24* evaluate pupils* achievement of lesson 
objectives. (1) 

2^ reelect or develop informal evaluation * 'job- 
%ique# to monitor the child's prx>:jres f ^ 
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ASSESSMENT AND EWLMm Progress and Program Evalution. Reco r d Keeping . 

Reporting , Continued 



toward stated curricula object ives, (12) 

26. Develop a variety of methods to evaluate 
progress from which an appropriate one can 
be selected for a given student a a given 
tijne. (1) 



OBJECTIVES 

27. Understand the difference between criterion 
referenced and narrative referenced evalua- 



28. Evaluate change m terrrts of instructional 
objectives and educational goals, fonna- 
tively (i.e., frequent and continual) and 
sirmatively (i.e. , dealing with the end 
results of a teaching-learning experience) . 
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TRAINING PRIORITY X. OOfWUNICATION AVD HUMAN RELATIONS 



4. 



Unit A: Parents 

/*IOPIC:/ Parent/Teacher Conferences and Counseling 
OBJECir/ES: 



Involve the student and his parents ir. establish- 
ing learning and behavior goals. (1) 

Involve parents m planning and setting goals 
jpe-ial services needed by their child (ren). (1) 

Recognize the iraortar.ee of follow-uo in counseling 
parents, (i) 

Establish a system of frecuent feedback to oarents 
(1) " 

Serve as a supportive counselor for parents m 
implementing a planned program for the child's 
intellectual and social develoorer.t . (1) 

Inform the J earner, and his parents of his progress 
and achieveir<ents through oarent/teecter oon/er^nc^s 
(1) 

involve parents m solving oron-Iens relcted tc 
their era Id. (1) "7 

Write en odi<~-~civo sumary of the learner ' s pro- 
gress and p_-; iodically comunicate such infornanor. 
r -o the student and his parents. (12) 

Involve students and parents m evaluation of 
acr.ievcner.t and setting continuing ooaU based or. 
the evaluation process. (1) 

Interview parents as a -eans of supporter; diacrosti- 



data 
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Know and understand the importance of parent i.i- 
volvenent m working with exceptional children. (1) 

12. Know •'arious approaches for vorkinc wi .h parents. fi". 

ii. Know tcm organize art: conOu^ -i oar-jn* cor - 
ferer.ee. 



M9082 
•9102 
9060 
9068 
9050 
9045 
9004 
9099 
9035 
9052 
9062 
9061 
9071 
9028 
9017 
9015 
9022 
90C3 
9040 
9039 
— 20£4_ 
9049 
9012 
9001 



ERJC 



14. 



Identity oiemer.es that- cterar*^^. ,3 ^; "essful oarer-/ 
♦.each^r ennf orer.o* f ! 3) ! 



Obtain parent 2 rout into dudj 3 eolation 



(2) 



16. Establish frequfrt oorrrunicat ion links with oarents. '1) 

7i 
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QCXMJNICATION AND HUMAN RELATIONS: Parents Continued / 

/ 

17. Involve the parents as a member of the educational 
team. (1) ^ 

18. Comrnonicate with parents iri^terms of 

the educational needs of theifc child and the program 
to be provided. (I) 

19. Explain to parents the goals and teaching techniques 
used with their child. (1) 

/*TOPIC:/ Confidentiality 



/*T0PIO/ Family Dynamics 
U NIT B : Staff 

/*T0PIG / Consultative Skills 
OBJECTIVES 

1. Demonstrate proficiency in carcnunicating with school 
personnel. (2) 

2. Explain techniques useful in cormiuni eating with support 
personnel (13) 

3 . Damonstr ate 'the abi li ty~tb 'ccfrnrunlcate both "effectively"' 
and informatively with support per some 1. (13) 

4. Demonstrate consultation skills for obtaining information 
from and giving ir.iormation to other professionals. (1) 

/*"IQPIG:/ Presentation of Program/;, .Services, Needs 

oajscnvE 

5. Preserc exa;rples of .services provided a 

leamrr eligible for special education ser sices. (3) 

6. Prepare a written description of serv.rce provided a 
learner eligible for special educatior services. (3) 

/ *TQPTQ/ Progress Reporting 

OBJECTIVE 

7. Prepare? written reports or. the- learner * s progress for 
the evaluation tear\ reenters and receiving teacters. (10) 

Ifciit 2i OcxTTrunity 

P ^WinT I Presentation of Procrans, :-;erv)ces, ond ■v-eris 
OBJECTIVES 



CXSMJNICATION AND HUMAN ROTATIONS; Cbmnunitv Continued 

1, Understand the importance of effec±ive and accurate 
cxaroiunication regarding the needs of exceptional children 
to other individuals and agencies • (1) 

2, Describe the principles ana outcomes of full service educa- 
tional programming to home-school outreach, conmunity 
agencies, state and federal agencies in areas of 
coordinated efforts pertaining to placement and pro- 
graming. (13) 

3, Participate in activities designed to promote community 
awareness of the purpose of mainstreaming mildly handicapped. 

UNIT D : Interpersonal 



/*TOPIC: / Communications; Verbal and Non-Verbal 
. OBJECTIVES 

1. Seek information in order to understand. (1) 

2. Utilize effective clarifying and information gathering 
questions. (13) 

/*TOPIC:/ Corrmunicatinq Respect and Efcipathy 
OBJECTIVES — 



3. v Identify effective and ineffective patterns of carmuni- 

cations* (13) 

4. Describe the behavior of others in non-judgmental terms. (1) 

5. Encourage others to express concerns, (i) 

6. Paraphrase the other's feelings. (1) 

7. Listen £ctively and attentively. (1) 

8. Listen enpathe-tical ly. (1) 

9. Respond to the expressions of others m ways that do 
not have a binding or clueing effect. (1) 



j 'VOPIcTj Develop irxi Tru^t 
OBJECTIVES 

10. Demonstrate concern for others. (1) 

11. Demonstrate fairness, consistency and openness. 



/*"TOPIC:/ Oorrrrunicatinq Feelinq* 
OBJECTIVE 
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<&MUMKftTION AND HIT1AN RELATIONS: Interpersonal Continued 
12. Report feelings directly 



/*TOPIC:/ Problem Solving 
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TOAININ3 PRIORITY XT: PROFESSIONALISM 



Wf^'' MkAi Self Evaluation ., 



:/yiOPIC;/ Evaluation of Personal Skills 
OBJECTIVES 

" 1. Develop a personal self -evaluation method. (14) / 

/ 

2. Analyze personal style of oonmunication in regard 
to his expectations and perceptions of others. (1) 

/. 

3. Analyze his own personal style of corrmuni cation in regard 
to behavior toward others. (1) / 

/ 

4. Assess- skills in interpersonal connunications and 
test personal view against the perceptions of 
others • (1) / 

5. Analyze personal style of cxDnrnunicatipn^ in regard 
to intentions toward others. 

6. Demonstrate constructive confrontation. (1) 

/ ' 

7. Evaluate the effectiveness^of .personal aDnmrcunicatiori with 
teaching personnel , (1)/ 



/*TOPIC:/ Evaluation of Program 
OBJECTIVES 



8. Evaluate instruptior>/instructional design. (14) 

/ 

9. Demonstrate proficiency in self -assessing classroom- 
instructional practices. (2) 

10. Evaluate/^he' effectiveness of planned and implemented 
individualized diagnostic programs utilizing such 

data collecting, devices as questionnaires, rating scales 
and^checklists, etc. (13) 

11. Evaluate the effectiveness of planned and implemented 
.individualized prescriptive programs utilizing such 

/"data collecting devices as questionnaires, rating scales 
/ and checklists. (13) 

12. Evaluate attainment of performance objectives .using 
criterion referenced measurements in teachijc^l (1) 

13. Evaluate the effectiveness of planned and incremented 
behavior management programs by utilizing such data 
collecting devices as questionnaires, rating scales, * 
and checklists. (13) 



/ 
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14 Evaluate the effectiveness of full service educational 
prograntning utilizing such data collecting devices 
as questionnaires, rating scales, and checklists, (13) 

15. Know techniques for assessing individual teaching style. (1) 

16. Modify teaching behavior as situations and • * 
pupils change. (1) 

r 

17. Utilize a variety of persons, materials and other 
resources for enhancing and continuing professional 
growth and for evaluating the obtained putocxnes. (1) 

18. Develop instructional procedures or ■ modifying procedures 
to suit your own strengths. (14) 

19. Develop (wiva staff, supervisors, teachers, etc.) both 
a self-improvement program for continued professional 
growth and the means for evaluating such a program. (1) 

UnitrrB ; Professional Development 

/*TOPIC ; / Current Issues end Research 
OBJECTIVES ' 



20. Keep abreast of developments in your own subject matter area. 

21. Know purposes and resources of professional organizations in 
special education. (1) 

22. Utilize professional resources to gain current information 

about instructional techniques and methods. (1) 

23. Utilize resources of professional organizations in 
programing for the handicapped and gifted.' (13) 

24. Know the journals and related journals in the field 
of special education. (1) 

25. Know "current issues" related to the areas of 
exceptionality. (1) 

26.. Know the reference materials and professional 

literature on the education and care of the handicapped. (11) 

27. Utilize various "learning theory" concepts in order 
to obtain optimum learning. (1) 

28. State the ratipr^le for mainstreaming in regard to the 
following issues: efficacy studies of the academic pro- 

' gress of mildly handicapped students in special vs. regular 
. classes, labelling minority status, and -legislation. (1) 

29. Demonstrate taiowledge of current research findings re- 



PROFE^ICWftLISM; Professional Development Cbntinued N 

garding mairistreaming programs and their implications 
for educational practices. (5) 

30. Describe the design and findings of studies which have 
attempted to investigate some of the following areas: 

-the advantages/disadvantages for handicapped 
children of special class placement. 

* . V 

-the .advantages/disadvantages for handicapped 
children of regular class placement. 

^ ^ -the advantages/disadvantages to non-handicapped 

children of the placement ol handicapped chil- 
dren in regular classrooms. (6)' 

31. Determine from reports of behaVior-research which manage 
ment techniques are likely to be most effective in 
managing a variety of behaviors. (1) 
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APPENDIX 



COMPETENCY DOCUMENTS 

1. ^Mainstreaming: Teacher competencies, a Sunnary of 

/ * : ocnpetences identified by the Deans 1 Projects^ College 
of Educations-Michigan State University, East Lansing, 
Michigan., April 1977* 

2. TREK Cbnjptetencies, Project TREK, Child Service tenter, 
Portia* % Oregon, August 1978. 

3. Teacher Education and Mainstreaming Special Report, 
Pennsylvania Deans' Project, July 1978. 

4. Special Education in Transition: A Competency Base for 
Classroom Teachers, M. Stephen Lilly,. Associate Professor 

4 Dept of Spec. Educ. . .University of Minnesota, Duiuth, 
Minnesota.. 

5. A Training Program for Special and Regular Educators In- 
volved i§ Mainstreaming Mildly Handicapped Children, Sandra 
Cbhen and Stephen Plaskon, University of Virginia, Charlottes- 
ville, Virginia. N 

6. Mainstreandr^Vhildren with Special Needs: An Independent x 

~~ "Sttrjy Guide foi Infor m al Sa i dn ar G r oups, - ¥he^3eans J -6rant — 

Project, Syracuse University, Syracuse, New York. 

7. Classroom Management, Maine State Department of Educational and 
Cultural Services, Augusta, Maine. 

8. * Responsive Teacher Terminal Conpetency, University of Vermont 

Burlington, Verrnont. 

9. Behavior Management) A Cb^petency Based Manual for In-Service 
Training, Stanley A. , Fagen and Jeffrey M. Hill, In-SetVice 
Teacher Training for toinstreaming Series, Rockville, Mary- 
land. 

10. Regular Classroom Teacher Cbmpetencies, B. J. Lates, Srnrons 
College, Boston, Massachusetts. 

/ 

11. Nature and Problems at Exceptional Children and|Families, 
Qai^ar Sultana, Old Dominion University, Norfolk^ Virginia. 

12. Teaclier Cbnpetencies, Ruth Arnold, Stetson University, Deland, 
Florida (with permission f ran University of Alabama, Birmingham) . 

13. Assorted Competencies - Patricia P. Kells, Kansas State Deparc- 
ment oi Education, Tbpeka, Kansas. 

14. Seyen Clusters of the Tteacher Needs Assessment Instrument, 
Gary Ingersoll, t University, of Indiana. * 
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APPENDIX Cbntinued 

15* Inservice Training of Regular and Special Educators for Main- 
•streaming, SUNY Research foundation, Binghamton, New York* * 

16. Suggestions of ad hoc conmittee. 
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